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	>> Good afternoon, everybody, if we could get seated we'll try to get started as soon as possible.  
	That was pretty impressive.  My name is Christi Bailey and I'm going to be your moderator this afternoon, whatever time it is, this morning.  I'm a little lost.  
	Anyway, if there's anything you need, please let me know.  
	This is a 30-minute session.  We will be stopping at 30 minutes.  Did I say seconds?  30-minute presentation.  I am moving in high speed.  I need to slow down.  Not going to happen.  
	I do want to caution you that if there are any comments to be made, they need to be made through this microphone that I'm holding because our captioner is remote in some other place and depending upon this microphone.  So I ask that the presenter come to you with this microphone if we have any comments or questions so we can get it captioned and if you all forget that in the process of it all, I'll remind you.  
	If you have a cell phone, if you need to take a phone call please take it outside I'll be coming around with the orange evaluation sheets so if you need one just get it from me I'll be counting up and down the aisle our presentation we have Christine Griffin with us and she's going to be talking about "It's a Learning Curve:  Parents as Adult Learners".  Thank you for being here.  
	>> CHRISTINE GRIFFIN:  Thank you for having me.  So we're just going to jump in.  I'm looking outside.  It is pouring outside.  And it's reminding me of home.  I'm from Washington State.  So nice segue, isn't it?  
	So anyway I am Christine Griffin.  And I am a parent and I have two teenage children who are both hard of hearing/Deaf.  And one is 15 and one is 18.  And that's a whole other talk.  
	So I appreciate the two presenters that talked about teenagers the other day.  
	So I move around a lot so hopefully I don't distract you guys.  
	So some of the objectives I should share, also, that I'm a grad student in an adult higher education program in our community at Western Washington University.  And I have been providing parent support in our community for nine years.  When our kids were identified, I connected right away with a parent.  And then she brought me into what's called Parent to Parent and it's all disabilities.  And she had a child with hearing loss and it was a great match.  
	And I appreciate all of her efforts  
	So when she was giving me the opportunity to reach out to other parents, I just jumped in.  
	And now I'm also with Guide By Your Side  
	Okay.  So the objectives today, I'm going to try to do this.  I have reading glasses, a mic.  Okay  
	All right.  
	So just briefly, we're going to be talking about some of the learning theory that is behind adult learning  And bare with me.  This is you know bare bones.  And it's going to go really, really fast.  So I apologize for that ahead of time.  
	We're going to examine some of the barriers.  And I'll talk about that a little bit.  
	I'm going to provide some activities.  And these activities, unfortunately we don't have time to go around and you know have little collaborative sessions and all of that.  But, I want you to be thinking.  I want you to be using your metacognitive skills and thinking about some of the things that I'll be posing.  
	And then I'm going to end with trying to offer a different mindset.  When we're working with parents, if we're another parent with a parent or parents ourselves to give ourselves that break, a little bit, and having a different mindset.  
	Okay.  
	So I really enjoy this quote  And it's from -- I can't even read my little thing it's so dang small.  But from the National Early Childhood Intervention Council this is the President and when I was doing some research for a class I pulled up this information.  
	But he says, they, parents, are a force we have not adequately invested in.  Especially parents of children with disabilities they have been viewed as aid recipients but they are not recipients they are parents and advocates and they are a loud voice that can inspire other parents and I wholly believe that just based on my experience.  
	But I wanted to start with that  And I should also say that these pictures are all pictures that I took from my trip to New York a few years ago.  My mom has her doctorate.  And she's also an art historian.  So we go to museums.  And I love taking pictures of people looking at art.  So it's all a learning experience as we all say, art, you know, echoes -- or life is like art.  
	Okay.  
	So when we think about adult education, these are some of the things that come up.  In fact today I just Googled this.  Because I thought, oh my gosh, I don't know -- I can't remember what orientation is.  I've got to look that up.  
	So I just Googled adult education and this is what came up.  
	So Malcolm Knowles his work in the 1980s was pretty prevalent.  And he talked about the six assumptions  I've seen five.  I've seen four  I've seen eight.  
	So I just kind of took the median and we'll go with six.  
	So they say that adults are self directed.  And when you have that diagnosis, you are directing yourself into trying to find some information.  
	Adults build their learning on the already -- on their experience that they have already.  
	So again, when we think about decisions and options, what's our -- what's that parent's experience.  
	Readiness, are they ready?  
	And then adults learn on a need-to-know basis.  So what do we need to know?  What do we need to know to know what we need to know?  So that's the tricky part.  
	And then motivation.  Well, I can't think of anything that's not motivating when we have a diagnosis of a child who has a hearing loss or anything for that matter.  It really is about goals.  
	And that changes  As our understanding grows, so does our goals.  And it could be for our child or for ourselves or any other family member.  
	So when we think about learning, I want us to look at all of the different ways and environments in which we do learn  
	So part of the barrier for parents is that we think of learning as a formal learning experience.  We compare ourselves with that professional who has gone through a formal training, who has had a curriculum, who has been certified, has got a diploma.  You know all of that.  That's what we think of.  And I don't know.  I mean, I can't speak for parents in the room.  But I know that that's what I was thinking when I was first told that our kids had a diagnosis.  I thought, oh my gosh, you know, they are the ones that have all of the answers.  
	So we're told differently.  And then we have to try to embody that.  
	So how do we do that?  
	Another setting is non-formal.  And that's what we are doing right here right now in this moment.  We are learning non-formally.  And so, again, it has a beginning and an end.  There's not necessarily a certification that comes with it.  But it could be a class in a museum.  It could be going to a conference.  It could be you know taking a little tour of the museum here.  
	There's an instructor.  And then there's -- sorry; the learner.  
	But they are equal.  
	So the learner is learning from the teacher.  And the teacher is learning from the instructor.  
	And that's really, really important.  
	So when we're talking about learning and working with parents, it's a collaborative effort.  
	And then informally.  This is my favorite one.  This is what validates all of the parents in the room.  Can I -- can you guys raise your hands, who are the parents?  Okay.  
	So hopefully I'll get some eyebrow raises on this one.  
	But last night I was talking with another parent.  And she was talking about incidental learning.  And what a big impact that made for me as a parent and this other parent, as well.  So what we don't consider is that as parents we are incidentally learning all the time.  So does everybody like my outfit.  This is an example.  
	So I was walking through our living room.  And my daughter looked up from her device, and she said, nice outfit, Mom.  And I'm like, keep it cool, keep it cool.  
	I'm going to wear that.  When I present.  
	So Incidental learning is really, really important.  
	And it happens every day of every moment or every moment of every day.  
	Okay.  So in class, one of my classes, I use a different font so sorry about this and it's tiny and I meant to have it tiny.  
	One of the things that is interesting is that when you -- if you think about the different areas in which we learn from and then we map it out for ourselves, so we label all of the formal learning we've had and we label all of the non-formal so for me I took a babysitting class in high school.  I was in theater before you know my life now  So I took all of those type of classes to endorse you know my efforts in theater.  
	And then I had this thing happen in our family.  It's called hearing loss  And I took a left turn.  And I never looked back.  And I started going to conferences.  And all of these other things.  
	And so I never imagined that I would be standing in front of you guys on some national platform talking about adult learning.  That is the last thing that I thought I would be doing today.  
	And then the informal.  So what are the inferences that I take from those experiences?  So when I was a kid growing up, I have shared with a few people that I wasn't the best student.  And there was a lot of learning that came from that.  Like you're not really good at learning  You're not really good at reading.  
	And you know all of that.  And I was a very, very confused student  
	And so I get where our kids are coming from.  
	And then I was able to go to college and you know I've heard a lot of people talk this past couple of days about identity.  And wow, you know, I did find my identity in college.  And I was able to get good grades.  So that changed for me.  
	So that learning was different.  
	And then all the other things that's come after that.  
	So just to give you some ideas  
	When I presented this at another conference in September, I had the time and people could kind of work out some of that chart.  
	And one comment from a parent was, my resume doesn't equal my learning  
	So one of the barriers that I was talking about is what's called McLusky's Theory of Margin.  And when we talk about load and power.  And it's pretty evident that when we have that -- that identification of Deaf and hard of hearing, there are those loads automatic that happens that overwhelming -- it could be from an external or an internal  
	So the external would be what is our family going to think?  How much time can I take off work to do X, Y and Z?  My community responsibility.  
	And then that internal was the expectations that is perceived.  
	And that is huge.  That stops us in our boots.  And we can't make those moves.  
	And we need other people to help us along the way.  
	So how then can we do that?  So we want to power up those parents.  We want to share our external powers.  
	So where is the support for that family?  Social abilities.  How can we integrate that family being supported from other community members?  
	Is it economics?  And then the internal power is that parent resilience.  The resiliency.  And recently I've learned a lot about ACEs the adverse childhood experiences.  And there's a lot of resilience in this world and I won't go into that.  That's pretty powerful stuff.  
	But all of us have some thing that we are -- we have been resilient about.  
	And so when we are having that relationship with that parent, that might be something that comes out.  
	How is that parent coping skills.  And then their personality.  Are they someone that laughs at things or do they take things pretty seriously.  
	Okay.  So transformation of the person through experience.  
	We have all transformed in some way or another.  We can learn without transformational learning.  So that's the good news.  
	I always look at things as very transformational.  I process a lot of information  And I reflect a lot.  
	So I might be doing this while you're having a conversation with me and I apologize ahead of time.  
	So basically I'm just in a nutshell going to explain how this works.  
	So you're going along.  You know, you're in this little bike race.  Right?  
	And you've got nothing but time.  It's not really a race.  It's just life, right?  
	And then something happens.  Your tire blows out.  And I'm not a bike rider so I apologize if this analogy isn't quite right.  
	So your tire breaks -- pops a hole.  What are your emotions?  What's the first emotion?  And then what are your thoughts around that emotion?  
	And then what are your actions from those thoughts and emotions?  
	And then, okay, so you've got this action.  Now what are your thoughts around that action?  And what are your emotions around that action and those thoughts?  
	And it's never ending.  
	And the thing about this transformational learning is that -- and I don't have it on the slide.  But one really important component is the didactic nature of transformational learning.  
	Meaning there has to be conversation.  There has to be reflection.  There has to be that relationship with others.  You're testing out a new theory and you can't do that in isolation.  You can't lock yourself into a closet and say okay I'm coming out and I'm a whole new person.  Because there has to be that process.  
	So when we're talking to parents, we're in that process.  As a parent I'm in that process.  
	Sometimes we label it as the grief cycle.  And sometimes I get it  Sometimes I'm really into that.  And sometimes I'm just tired of it.  
	I'm busting my hump trying to figure out something for my child.  And so again, depending on where I'm at, I might appreciate that and I might not.  
	So then finally you come to some kind of conclusion  And then from that conclusion, you have a thought.  You have an emotion.  And you have an action.  
	And it just keeps going.  
	So I want to share some quotes and for the time being I practiced this last night, I'm going to stick with just the right one.  
	So this parent says, sitting there listening to the doctor talk to my husband and I about our doctor's allergies to eggs, gluten and dairy, I found myself overwhelmed.  Not only did we change how we would communicate with our daughter but now we are being asked to alter how we nourish and feed her, as well.  I was lost in my thoughts.  The room and all that was happening disappeared.  
	So put yourself in this professional's -- so this parent has just shared this with you.  And you know put yourself into this professional's situation.  Knowing what little you know and I apologize again for the rapid race of sharing information but knowing what you know now, would you look at the situation a little bit differently?  Would you go, I wonder where they are?  What are they dealing with?  Are they dealing with a food issue?  Can I power them up somehow?  And how would that be if I could?  
	Is it some kind of transformational thing going?  And where are they in that?  Now, it's not our job to be psychologists and to try to figure that out in a short visit.  But to take those things into consideration.  
	All right.  I'm going to skip through this.  Yeah, I'm just going to skip through it.  I've got ten minutes.  
	Okay.  This is what I want to leave you with.  And hopefully we'll have some time for questions.  
	So this quarter I'm taking a class called intro to research.  And anything research really kind of hurts my head.  I'm not that type of thinker.  But I appreciate the work by researchers.  And maybe some day I will research something.  I think it's fascinating.  But hard work  So I applaud those people who do that.  
	But when we are talking about research, these are the things that our teachers shared with us.  And I wanted to share it with you.  Because I think it has relevance to what we also do in working with families.  
	So his name is Stanford Goto.  And so we call him Stan.  And so he says, shift from advocate to researcher.  Now, I've gone to a lot of presentations this -- these last couple of days.  And I've seen a lot of advocacy.  And have you all seen a lot of advocacy?  See, I'm talking like I'm from Kentucky now.  
	So I'm seeing some nods.  Right.  
	So we're all passionate.  We all have a stance.  And we need that passion.  And I'm not saying to disregard that  
	But switching hats from time to time.  
	I know that when I'm talking to a parent, I want to jump in and say, you need to start advocating for yourself right now, right now, or right here, right now because then your child needs to do it lalalala.  
	Right?  
	And so how is that parent going to react?  Really not really favorably.  
	So I'm learning on this journey, as well.  
	So -- but being able to take different directions.  Being open in asking questions and finding out more information.  
	Have the ability to be intellectually curious.  Sometimes we think we might have the answers.  And there's been some presentations where presenters have those answers.  
	But I also want to ask of everybody to also be curious, as well.  
	Because when we think we have all the answers, we squelch our curiosity so change doesn't happen.  
	Thank you.  
	Willingness to revise.  
	So that's not efficient.  To revise our thought process.  It's really not efficient.  But to be able to recalibrate and if you've got a teenager, you are recalibrating every day.  I'm just going to warn those people with young kids and I can say that for myself right now with our family.  
	So acknowledging our hypothesis may not be true.  Oh, really?  Do I have to?  No, you don't have to.  You don't have to do anything.  
	But the more I attend these things, the more I really don't know.  So I don't know what I'm talking about.  
(Chuckles)
	>> CHRISTINE GRIFFIN:  So good luck with that.  And comfort with inconclusiveness.  
	So again I go away with more questions than I have answers.  I am riddled with thoughts and ideas and you know we're supposed to fill out those forms.  And I asked another parent, I said, did you fill out those forms?  And she's like yes, I'm a rule -- I like to follow rules.  I'm like, oh, does that mean I don't follow rules?  I don't know what to put on those forms.  
	Anyway, okay.  
	So here is my references.  Are there any questions?  We've got like two minutes.  
	>> So as a parent one problem that we faced is you know having a child who is hard of hearing and has a lot of other additional disabilities.  We have our service providers who care a lot about us and ask those questions about you know things that our family might be able to need but then don't have any resources to help with that.  
	So I guess you know for the providers out there, I think asking those questions and getting to know the families is great and is a first step.  But make sure that you have answers and resources to be able to go along with that.  
	>> CHRISTINE GRIFFIN:  Yeah there's definitely a pairing between the information that the parent needs and being able to listen definitely and that's a dance that we do.  So it's good to have that conversation.  So you know maybe it is you know today I need to listen to you.  Or for the first ten minutes I need to listen to you.  And then ask you know what are your concerns today?  What are you looking for?  I'm not a professional.  I'm just guessing here.  
	But you know to have that conversation.  There was another hand?  All right.  Did you have your hand up -- sorry; I'm not going to call on you  
(Chuckles).
	>> I'm an early interventionist and I just wanted to say that one thing that I appreciate very much about parents is the realization that you really are the true experts on your child.  And that we might have some professional input to give and to share but nobody knows your child like you do so as a professional we learn so much from you, too  And I appreciate that.  
	>> CHRISTINE GRIFFIN:  Yeah, again, going back to that collaboration, absolutely.  Sometimes, though, like I said, parents don't see that initially.  But by the time they transition, hopefully they do.  And yeah.  
	All right.  Anybody else?  
	Well, I want to thank you guys for coming all the way to Kentucky.  And coming to this presentation.  My contacts are there  So have a great rest of your trip  And safe travels.  
	(Applause) 
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