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>> Hello, hello, hello, hi.  We are three minutes late so we are a little behind.  We have the next presentation.  Leanne and then we have ‑‑ you just met Tabby.  It really is Tabatha but we are going to call her Tabby.
  They are both from Ohio like I said.  And then we have Carrie.  Carrie is from Ohio, too.  The three of them are going to present now.  I wanted to let you guys know that we have an evaluation at the bottom.  If you can keep that paper ‑‑ enjoy it.  Sorry, my name is Mina.  Forgot to tell you that.  I am the room moderator.  And the bathroom again is down this hallway or down the hallway to the right or to the left, okay?  Thank you much.
>> TABITHA BELHORN:  Hi, welcome, welcome.  We have the dreaded after‑lunchtime slot.  So seriously if anybody is falling asleep, I might throw a piece of candy at you because we have chocolate and peanut butter up here.  What could be better?
(laughter).
That perked you up, didn't it?  My name ‑‑ like Mina said my name is Tabitha Belhorn.  I am currently the executive director of Ohio Hands & Voices.  For the past year, I have worked at the Deafblind Center in Ohio, which is where I met Leanne.
I'm going to openly admit that my experience with deafblind is minimal.  So this is really kind of designed to be introductory to transition supports for deafblind children.  So please feel free to ask me any questions, and I will do my best.  Leanne knows a lot more.  She has a lot more years of experience than I have.  But working at the center for the past year has really opened my eyes to some students we have traditionally been missing.  And it is really kind of ‑‑ it's been a great experience and an eye opener for me.  So I'm happy to be here and happy to be sharing this with you because I want to make sure that other parents and providers are aware of deafblind students, too, and their needs.
I need the clicker.  Sorry.
Leanne I think is passing ‑‑ oh, she's passing out the candy.  So quick.  You got to get her.
(laughter).
Objectives in this session, if you sat through the previous session, there might be a few slides that are the same so bear with me as we get through those.  Our objectives right now, we are going to talk about effective processes and evaluation tools for deafblind students.  We're going to look at need areas and some potential IEP services and supports as a child is transitions from early intervention to preschool.
We will also do some general transition information so it is not going to be too in‑depth.  We only have 30 minutes to go through everything.  So one thing I have noticed, like I said, I'm from Ohio.  I mean, just north of the river.  But I will tell you, south of the river, everything slows down.  I was like, wait, we're not that far south.
(laughter).
So we're ‑‑ I'm going to go through it quickly, Carrie and I will.  If you were not here for our last session, if you were here I'm going to ask you ‑‑ well, you can share.
Is there anybody ‑‑ what do you guys think of when you hear the word "deafblind"?  Dual sensory loss.  Other thoughts?
When I started working at the deafblind center, I pretty much oversimplified it.  And I thought that a person who was deaf, that you could take deaf and blind and put them together and have deafblind.  But what I quickly learned over the year was that's not the case.  Deafblindness is a unique disability.  This is the federal definition of deafblindness that you will find under IDEA:  The combination of hearing and visual impairments so severe that communication and other developmental and educational needs ‑‑ I didn't read that very clearly.  I'm sorry.  You guys can read it, right? 
It is that combination.  So to be qualified as deafblind, you have to have a combination of a hearing loss and vision loss.  And that sounds simple.  Like I said, deafblindness is a unique disability, and it is not being deaf and it is not being blind.  You can't just put them together.  There are a lot of different needs.
Over the year, we met ‑‑ I worked with a lot of parents.  And each one of their ‑‑ each child was different.  We have families who have more than one child who is deafblind and their children are each different.  You really have to look at if you are new to deafblindness the vision loss, the degree of vision loss, the degree of hearing loss.  And that can make it tough to pick a communication.  What are you going to do?  You may try one method and it is not working, so you have to try another.
If you can look at and evaluate vision and hearing losses, it will help kind of determine if you are going to look more towards signed communication or spoken language communication.  That can vary as we know from deaf children.  That varies from when they are 2 years old to 22 years old.  That can look very different.
I also learned a lot that almost 93% of the kids on the state census have other disabilities, so severe cognitive disabilities are considerations and other medical complexities.  That's a huge number, 93%.  And that's pretty standard across the nation.  That's not unique to Ohio.  So we have, what, about 350 kids on the census.  So 7% are looking towards ‑‑ I'm going to say typical service in a classroom or on an IEP.
So I'm going to pass this over to Carrie now.  Transitioning into preschool, there's all these new terms.  So what's up with the alphabet soup?  Hopefully you are going to learn some of these.
>> CARRIE DAVENPORT:  Some of this may be familiar to you if you've been a service provider for some time.  But just for those of you who may be unfamiliar, Part B and Part C services are under IDEA.  Part C services are birth to 3.  And then Part B are 3 to 21.  Lots of head nods.  People know this.
And then the difference between an IFSP and an IEP ‑‑ is there anybody ‑‑ I don't want to spend too much on things that we already, you know...
Really we are going to be focusing on going forward, really who's involved with the transition and the differences between Part B and Part C services.
So the major difference is between both those parts of IDEA are the age group being served, like I just said.  Part C being birth to 2, I guess, through 2.  And then starting at age 3 through 21 is Part B services.
Another difference is sort of the eligibility process.  And I think it is really important to know the eligibility guidelines for your state.  I know in Ohio, Part C services are available to any child with a hearing loss.  Whereas, Part B is not necessarily so.  So unilateral losses, these are all unfortunate things.
Also a dB level of 50 which is actually insane in something that we really, really want to get fixed, it is a big deal for families receiving Part C services and then if their child has a unilateral loss may not be eligible for IEP services under Part B.  Crazy.  Obviously there are ways to go around that.  But that's a huge deal.
And then just the fact that Part C services are family centered and it is a more child‑focused way of going about things as you move into school‑age services.
Also, of course, early intervention services, the primary environment is the natural environment, where you are headed into center‑based services.
And then moving through the time lines, so the Ohio School for the Deaf outreach center, we adopted Colorado's version of their Bridge to Preschool document.  And that has timelines in it.  It is a deafness‑related resource but the timelines apply to everyone.
So for children ‑‑ this is not 9 to 12 months old.  This is 9 to 12 months before their 3rd birthday.  Really this is a time for families to be gathering information on the transition process, the law, what their options are, and then sort of the rest of the time line going forward.
There are a lot of articles and resources out there for families around transition.  Hands & Voices has some.  So I think getting those resources into the hands of families is an important piece of this.  So they know things are about to change in a pretty drastic way, those relationships they form with their providers are strong, and that's a good thing.  But moving out of that into sort of their whole new world, a different group of people and it just being less family focused than what they are accustomed to can be challenging.
Also, kind of beginning to identify preschools in the area, so just knowing what programs are available.  We encourage families to bring their questions to home visits so they're ready to go when their providers show up.  I think those questions kind of like ‑‑ they build as time goes on as far as families understanding the process.  New questions come up.  So making yourself available.  So having the opportunity to ask those questions about transition is important.
And then looking at six months before the child's third birthday, becoming familiar with the district's IEP forms is important.  Checking over the current IFSP to kind of ensure things are in place as far as that document being handed over to sort of unfamiliar service providers.  Is it clearly stating the child's strengths and needs?
And then if there is a consideration ‑‑ if there is a need for private therapies, this also can be a time to talk about that.
So 3 1/2 months prior to the child's birthday, you are finalizing the transition plan and the document.  Again, writing down any questions for the team as far as the family goes.  And then 90 days prior to the child's third birthday, this is the time when you will be participating in eligibility determinations.  So back to knowing for families really understanding if those guidelines change at all, that is an important piece of the picture.
So completing the transition plan and knowing that plan can be flexible.  I mean, it is not written in stone knowing that plan may change a little over time.  I think this is also kind of the time where families may need to think about just based on what programs are available to them, what resources are available to support the school.  Certainly it is up to the school to be looking at professional development for their staff and if there are equipment needs, personal FMs or whatever, environmental changes to the classroom.  But I think families ‑‑ families kind of really understanding what the needs are for their child and being able to articulate those to kind of a group of new people, it is a big deal for them to sit down and be the ones that have to explain why these things are necessary or knowing who to call if they need consultation services from an outreach program or a school from the deaf, someone to come in and share information with that team.
And then on or before the child's birthday, that's when a comprehensive evaluation is typically done, a full multi‑factored evaluation.  And then things get started.  So I think just making sure that families are prepared and that families have some information.
I would recommend the Bridge to Preschool document.  You can find it on Colorado's Hands & Voices site.  Same with Ohio.  There is some state‑specific information.  Like, there is a nice comparison of Part C and Part B services as far as providers.  It is just more comprehensive.  This was super‑duper short version of what's in that book.  There is time lines, too.  There is a lot more information that applies to deafblind population as well. 
Looking who is involved in the transition, the early intervention provider plays a huge role.  They know about their family.  They know the background.  They know the child, so them being at the table is an important piece.  The local education agency representative will be there, a service coordinator, And in this case, a deafblind specialist and/or a teacher of the hearing impaired or a teacher of the visually impaired should be at the table as well.
>> TABITHA BELHORN:  Does anybody know who this is?  If you were at my Sunday presentation, you are not allowed to answer.  There is a Hershey's Kiss for anyone who has the right answer.  They are Run DMC.  They are in my head because they are on my play list.  I listen to this song over and over again because it gets me going.  What's the song?
Evaluations of deafblind children.  It's tricky.  Why is it tricky?  So if you have a deaf or hard of hearing background, it is hard to find a population to test, to have a control group, to test the deaf and hard of hearing students and complete assessments because we have a small population.
Well, deafblind is even a lower incidence than deaf or hard of hearing.  There are no formal assessments for deafblind students.  So it is a lot of picking.  It is a lot of choosing.  It is a lot of trial and error.  So come that time for the first evaluation can be really overwhelming, especially if you are going ‑‑ this child is going into a school district that has never seen or worked with a child who is deafblind.  What are you going to do?  Where are you going to find the appropriate evaluators?  So the number one thing in my opinion is you have to have an evaluator who is knowledgeable and has some expertise in deafblindness.  But don't ask me where you can find them because it is hard.  It's hard.
And if you do find that person, they're probably significantly overwhelmed with work.  I know in our state we have one person who I would say is the go‑to person.  And she's like I can't do it all.  She has a wonderful background and parents love her.  She goes in and works with parents.
So functional assessments are very important for students because there are no formal assessments.  But we do want to make sure as far as vision and hearing that we have an up‑to‑date assessment, an ophthalmological testing and audiological testing to know where a child is at.  It is not conclusive but it is a starting point.  So looking at a neurological evaluation is great.  Leanne talking about sensory issues, too.  Somebody at the other presentation said they were working with a child who had significant sensory issues.
So if you are using hand‑under‑hand, if you are using touch cues, that's a real concern.  If you have to work to desensitize that child, too.
Fine and gross motor skills, important to evaluate those, too.  Communication, and I think ‑‑ we've got to make sure we are looking at receptive and expressive communication, almost all areas, developmental areas, a child is going to experience, a deafblind child, they are going to be delayed.  It's just ‑‑ it takes longer to learn.  It takes longer to figure out what's going on around you.
And, of course, I forgot to tell you guys that I'm a parent of a deaf child.  So I always come at things from a parent perspective.  So parent input, you've got to have that into the evaluation to move into the IEP components.
My best advice is two things.  You got to take a team approach doing that evaluation knowing your limits, knowing that there are other people on that team that have a different skill set and a different knowledge, bringing it all together and everybody kind of formulating a plan together as teamwork.
And if you don't know, seek out assistance.  I do encourage you to contact your state deafblind project.  Every state has a project.  It's federally funded through the office of OSEP, special education programs, right?  I just say OSEP.  Ask questions.
This is more for parents.  Be prepared and ask questions as you're going to this evaluation.  IEP considerations, always, always take the parent's desires and wishes into consideration.  As the child gets older, you want to look at their wishes, too.  We want to talk about the needs area.  So what we've done through that evaluation, so academic, functional, behavior, communication.  Those are our four.  Social, social‑emotional, that's a huge one.  And then we are going to look at related services and modifications and accommodations on all IEPs.  Teamwork.  I'm trying to breeze through.  I got the ten‑minute warning sign.
So within the IEP 2 some more considerations.  So we are going to look at these environmental needs, too.  What does the student need to help in their environment?  Each school building is different.  So is it one floor?  Are there stairs?  Are there elevators?  Are there environmental sounds?  So depending on how much usable hearing a child has, what's going on?  So do we have too much background noise?
We were ‑‑ on Sunday we did a vision loss simulation and people were putting on goggles and the carpet was a mess.  They were like, oh, the floor is moving.  I mean, you have to think about that for kids, too, so they have some vision, they can see this.  But the wall, everything around can really come into play in school
We want to look at support staff, how much staff is needed.  Some kids need an interpreter.  This may be for older kids.  Some kids need an interpreter, some need a para professional, some need a nurse.  What do you have if you have four people following a student around all day?  How are you going to address that?
Presentation for the subject matter is direct to the student.  How are we going to present this material for the student so they can have access and so they can learn?  I'm not going to go through all of these because my time is short.
Needed personnel development, this is a big one here.  So what kind of training does staff need?  I talked about most likely this child is going to be go into a school district that hasn't worked with a deafblind child before.  What kind of training do they need?  Is it that para professional that needs some additional training?  It some teacher that needs some training?  Is it the bus driver who is transporting the kid to school?  And then special considerations, what are this individual child's communication needs?  Are do they need extended school year?  Are there Braille needs?  Assistive technology?  Behavior?  A lot of our kids have complex behavior.  What can be seen as acting out is really just a child trying to communicate with you.
So possible related services ‑‑ so like I said, deaf plus blind doesn't equal deafblind.  For related services you can combine those two services.  I think really the related service that is deafblind specific, I think there's probably two on there which would be an intervener and, if you can find somebody, a deafblind specialist.
So we have TVI, teacher of the visually impaired, orientation of mobility ‑‑ are you all familiar with that?  Any questions about any of these?
Yes.
>> LEANNE:  I just want to make a quick comment about some of this.  One of the things that you have to keep in mind is really being able to think outside the box and look at everything from the child perspective.  
A really good example is my experience with one child.  Everyone thought that he hated going to art class because he put up a fit every time that he was going.  And we finally figured out that he had to travel through this hallway that had a glass ceiling.  And it was almost like an atrium‑type thing that they walked through.  And because of his vision loss, the sun was too bright and he couldn't see anything then.  And so he put up a fit.  He did not want to go because he had to walk through that.  We simply changed the route that he went, that he walked to class so he didn't have to walk through there and then he was fine and he loves art class.
So looking at things from every perspective like that is one thing to just keep in mind and think outside the box.
>> TABITHA BELHORN:  I think that's a great example.  And it comes back to just that environment, too.  What can we do to make that easier?  Was there a solution for that?
>> LEANNE PARNELL:  They changed the route.
>> TABITHA BELHORN:  They changed the route so there was more than one way.  That's good.
Again, these areas, amplification, does the child wear amplification?  Is there a need for a FM system?  Assistive devices and communication devices, oftentimes kids who have low vision, they're going to need something with that especially with computers.  So as they're getting older, learning to read, having a screen reader.  Communication, some kids with severe disabilities and communication needs, they may need a communication board.  They may need something.  So we can pull a lot of these tools from ‑‑ that we typically see with kids with other disabilities, too.  So there is a lot of communication access out there.
My suggestion, if you are not familiar with them is to check the Perkins School for the Blind Web site.  They have a lot of information about evaluations and IEPs and parent support staff for parents of deafblind children.  I know Carrie mentioned it, too, the Bridge to Preschool.  It is deaf or hard of hearing specific.  I think it is a great starting point especially when you are talking about communication needs.
Hadly School for the Blind.  Fabulous.  So Hadly School for the Blind and they have classes online you can take.
Additional resources, I don't know if we mentioned it, NCDB is the national center for the deafblind.  We talked about our state deafblind centers.  The national association for the deafblind.  Sorry for leaving the acronym in.
If you have any questions, please feel free to ask.  If we are out of time, please feel free to catch us in the hallway.
(applause). 

