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	>> Hello, 1, 2, 3.  
	Okay.  They've got me on captioning.  That's good.  All right.  We are going to start on time because we don't want to miss a minute.  And the title of this presentation is "Early Intervention for Children who are Deafblind"  Presented by Tabitha Belhorn and Leanne Parnell.  And I'll be passing out some evaluation forms.  Please take a moment and fill those out for us, it really helps and we won't waste another second you two guys ready to go  
	>> Testing, 1, 2 --
	>> Testing.  
	>> There we go  
	>> They only want to do one mic at a time because they end -- test, 1, 2, this is microphone 2.  
	>> Good afternoon, everyone, oh, this is kind of loud.  Sorry sometimes I don't know how loud I am.  Give me just a second here.  My name is Tabitha Belhorn.  And I am pro Ohio.  I am the Executive Director of Ohio Hands & Voices.  And I wish I had a hand-held mic not this lapel mic  So bear with me as I do this.  
	I am a parent of a Deaf child.  And I also for the last year have worked at the Ohio Center for Deafblind Education which is the State Deafblind Project in Ohio.  Do you want to introduce yourself or do you want me to tell all about you?  That might be fun.  
	>> LEANNE PARNELL:  My name is Leanne Parnell and I'm with the Ohio Center for Deafblind Education.  It is a State Deafblind Project  And every state has their own Deafblind Project.  That's Federally funded.  All of you can take this information, if you want additional information, look up your state's Deafblind Project and you'll be able to get a lot more information.  
	And then very quickly, I had handed out to I think everyone these forms.  This is just a checklist or an algorithm of -- for anyone who is working with a child  And if you're working with a child with a hearing loss and you suspect that they might have a vision loss or it's confirmed that they do have a vision loss, it's just kind of a checklist to show you what the next steps are, what you should do.  To check into it further and other services that are available.  One is a checklist form.  One is an algorithm.  Some people when they look at the algorithm their eyes cross so we decided to do the exact same thing in the checklist so the blue page is the exact same thing as the top page and then the third sheet in there is just a list of syndromes, known syndromes that cause both vision loss -- cause deafblind and that combination of vision loss and hearing loss so if you are working with a kiddo and they have one of those syndromes but maybe their vision loss hasn't shown up yet you know it's something you need to be on the lookout for and look into that and talk to parents about that.  
	>> TABITHA BELHORN:  All right.  Let's go ahead and move forward here we're going to go through probably a lot of information here in 30 minutes so I will probably be talking quickly if you have questions please raise your hand.  Make sure I see you.  
	We are going to look at today ways that families -- three ways that EI -- what am -- three ways families and caregivers can assist, participate and support EI providers we're going to look at ways to develop early literacy and how to create safe, interactive play spaces for children who are deafblind.  Like I said, for the past year I've worked at the Ohio Center for Deafblind Education and when I started I have a background in Deaf and hard of hearing as my oldest child is Deaf and I thought, oh, deafblind.  So I just have -- I know the Deaf piece I just have to learn the blind piece and that should be pretty simple.  You know, when I first started I thought Deaf plus blind equals deafblind but I quickly learned that's not true.  Deafblindness is its own unique disability.  
	There may be some similarities with Deafness  There may be some similarities with vision loss.  Blindness.  But it's not as simple as I thought which is just this slide here.  
	Deafblindness, according to IDEA is that combination of hearing loss and vision loss so severe that it creates communication and other developmental and educational -- I did this last time, too.  See I tray to paraphrase and not read from the slides because who wants to do that.  A combination of hearing loss and vision loss adversely affecting education.  How is that?  
	We definitely want to make sure that we can identify deafblindness as early as possible.  So we can work on addressing all of the needs, areas, and keep development as close to typical as possible.  
	Can I ask who all is in the room right now so do we have any early intervention providers?  Yes.  Have you guys worked with deafblind students before?  So I might be calling on you for your input, too, a little bit.  Do we have any parents in the room?  
	Okay.  Good.  And so parents, please feel free to chime in if I'm missing something and you say, look, I have a wonderful idea.  This worked really well for my child  You've got to try this with your families.  Please feel free to share.  
	We -- as early intervention we want to make sure that families are participating.  That's a huge goal.  This is why we do services in-home.  
	No. 1, you want to be able to go into the home and establish a relationship with the parents and the families and the child  We had a family at the center tell me that the reason her early intervention experiences were so successful was because of that relationship that she had built with her provider and thus, feeling comfortable and willing to participate in what she was doing in the home.  
	We want to make sure as far as respect I put that up there, we have a lot of different cultures that we are working with.  So we want to be culturally sensitive.  And understanding of their views.  And their language and their philosophy.  And just in general, their choices that they are -- that families are making for their child.  
	You want to be able to be flexible.  
	You want to be a guide and a model for parents.  So as you go into that home, I think you guys probably know all of this.  But just review here, too.  
	Early intervention areas that kids will typically need some service on.  Physical.  Communication and language and I'm lumping those together although I do believe that they are different.  Communication, you can communicate without having language.  Language is that next step of communication.  Looking at self help  Social-emotional needs and cognitive needs.  
	Early literacy is very important.  How are we going to teach a child who can't see or hear or at least can't see fully, can't see -- can't hear fully, how are we going to teach them?  
	So this information is here from the National Center on Deaf-Blindness has a whole Web site about literacy.  It's down there at the bottom literacy.nationaldb.org it's fabulous if you have never looked at that, you definitely want to.  
	These are all of the skill levels that they have here.  Now quite frankly they are all kind of -- it's like a tangled web.  They are all together.  And it's hard to pick just two of these.  Now we were going to talk mostly about building a foundation in those early emergent literacy skills just as a starting point.  Like I said, I have 30 minutes.  We can't go through it all.  
	But really building a foundation for literacy going back, again, just building a relationship to provide early intervention services.  
	You need to have that trusting relationship with a child.  And you want to make sure that parents have a trusting relationship with their child, too.  So what you're working with in the home, parents can then move on forward, too.  So you want to make sure that parents are bonding with their child, how are they doing this, there's going to be a lot of touch.  Touch communication.  Don't let you know babies cry.  That's their first communication.  Right.  So respond to that.  
	Teach parents to find the subtleties that an infant or a toddler is communicating back to them.  
	As far as literacy, you want to make sure that you're modeling for parents how to find those communication opportunities throughout the day.  And then when you're designing lessons, when parents are finding opportunities, make sure that it's something meaningful to the child.  
	So a great opportunity I know with my kids, one of my family times, two easy times for me to focus on language with them, hearing or Deaf, was in the bathtub.  Because we're all right there.  And I've direct attention.  
	And mealtime.  Because mealtime is very motivating.  Hopefully.  You know, if your child is hungry, they are going to respond to, you know sign back to me or say this or show me what you want.  
	A lot of the early literacy skills are the same that we're going to see for typically developing child.  
	These deafblind are going to need more opportunities to practice this.  We want to make sure if eye contact, if we can do that, if we can have some kind of contact with them.  
	So we know they are communicating with us, they are ready to learn, they are ready to see what you are doing.  
	You're going to model reading and writing behaviors.  So even -- you know with an infant or toddler, it's not an infant because they would probably put the crayon in their mouth but as they get oldest just giving them a piece of -- older giving them a piece of paper and a crayon, letting them work through that motor development, getting familiar with that.  Understanding the crayon goes to the paper.  
	The use of objects, symbols, words throughout the child's day.  
	So how are we getting access to the child?  So their communication, it's really kind of irrelevant.  I'm not going to talk about that.  It's just making sure that they are getting whatever way they are communicating with you.  Finding those opportunities throughout the day.  
	So if it's sign language, practicing that.  Giving children the opportunity to if they are using how -- depending on how old they are.  If they are using tactile sign.  Give them the chance to respond back to you.  Let them feel that.  Let them see objects.  So just like you would do with a hearing child who let's say you're looking at a book with farm animals and what a great lesson when you can look at the book and you have a toy cow that you can then say, here is the book, oh, there's a cow  
	Here is the toy cow.  
	And as we talk about, too, kind of concept development with that child is later in life, okay, take him to the county fair and let them see the cow.  Or take them to if you have a farm  Or somebody you know has a farm.  Take them to the farm and let them see that, too.  
	Incorporating rhythm, music, finger play, games.  They can feel that rhythm so even if they can't hear it or see it, how are we going to make that accessible.  
	So using the other senses.  Touch.  It's a huge way to communicate with deafblind children.  
	Again we're going to look at teaching print and book awareness  Give them the opportunity to play with books.  Just as any toddler is going to want to sit down and turn the pages and look at the pictures and they have wonderful books that have the touch and feel books.  
	So different textures.  Different -- you know it's soft, it's hard it's bumpy it's smooth.  
	Even just visually the colors are different.  They are bright.  So some kids will see that better than other colors.  
	I don't know if there's anything you want to add.  At the deafblind center they have a publication called Hold Everything and it's all about creating safe play spaces for kids.  And I love this book.  And if you want a copy of it, it's downloadable on their Web site.  Is that referenced anywhere?  So it's the Web site is Ohiodeafblind.org.  And it's under resources.  And it's Hold Everything.  And you can download that.  
	This is so -- creating a safe play space is something you can do as you're going into the home to work with a child.  This is a great opportunity to work on communication skills.  So you are one-on-one with the child.  The parent is one-on-one with the child.  
	Or it will be a great time that once the child is comfortable in that space, they can have some alone time and practice that self exploration.  And so they can be motivated to learn things on their own.  
	So as we're creating these spaces, just some -- we want to make sure that the toys they are playing with, whatever we are designing, is safe and it's anchored down so a child can't pull it down on top of themselves.  Or fall off or choke on something.  Just general safety there  
	As I said, this is going to be an opportunity for self initiated exploration  
	The play spaces themselves are going to be easily adaptable.  So you may have toys that you can interchange.  We're going to look at some play spaces as we go through here.  So they may be adaptable.  You can change the toys.  You can change where you're using those.  You can use -- the child can use individually or with others  This is a great way to incorporate some of those early literacy skills in here.  And they are often inexpensive and easy to create.  Now, I will say if you look at this book online, the pictures are kind of old and out of date and the toys are kind of out of date.  And some of them you might look at and think, wow, you could actually buy that for a baby now so somebody who designed this was ahead of their time.  
	>> LEANNE PARNELL:  And a lot of the ideas for that is based an Lily Nielsen's little Room so I don't know if any of you are familiar with but that creates a space that they can be in.  And the space with Lily Nielsen, it's more enclosed on the sides.  And so it creates an acoustic place for them to make sounds and be able to hear it better and stuff like that.  But it's their own little room and play space that they can be in and be safe.  And explore.  
	So a lot of these are kind of based on that.  
	>> TABITHA BELHORN:  In the upper left hand corner there is a picture of a metal cookie sheet with toys on that.  The toys have magnets on the back.  And this particular activity, it looks like it's mounted on a wall.  But I think that you could take that and adapt it and you could use it in a high chair.  You could use it in a car seat.  If they are sitting maybe in like a Pack 'n' Play or something, that might be a better place to hang it on the wall where maybe if they are sitting they can sit up and reach so a child could be working potentially on that activity with fine motor skills.  If somebody is sitting there with them, playing, they could be working on language development.  
	The picture on the lower left, any idea what that is?  I know it's kind of small.  Can you guys tell what it is?  Toilet paper rolls  I'm sorry; what did you say?  So it's not actually toilet paper rolls.  It's hair curlers, yes.  It's those bristly kind you can actually still buy curlers in the store which surprises me but most of them are foam now or the kind you can twist up so they are surrounded by foam but you can still get those so you can use different curlers on this play space, too what about the green background, can you tell what that is?  Felt is the question?  No it's not actually.  It looks like felt, doesn't it.  
	It is one of those green scrubbies from the kitchen.  So I don't know that I would like to play with this.  Everything is scratchy.  But that's good.  It's a good sensation.  Babies need to be able to feel that, too, they need to learn hey, I don't like the way this feels, too.  
	I also think -- and I can't quite tell from this picture.  The strings that the curlers are hanging on I think a child could potentially be moving that so they are looking at some more movement.  We're looking at concept there, oh, if I pull this down, look, that goes up.  
	And then I think, too, the rings at the top that the strings are on, I think they are kind of -- you can hook them on so a child could work on putting them on, taking them off.  That really fine motor development.  
	>> LEANNE PARNELL:  Also if you're able to create something like this, you're able to personalize it so if you're working with a deafblind child and they can only see certain colors, usually red and yellow are a lot of times the colors they are able to identify, you're able to adapt this and use those colors or use -- if you know that only certain textures motivate them  Or if there are certain textures that they tend to avoid and you kind of want to desensitize them to that and get them more used to touching certain things, yeah, maybe that's why the one on the lower left there.  But this really gives you an opportunity to personalize it for the child.  And any way that you're trying to get them to touch things that they don't want to touch.  Or colors that they can see.  And stuff like that.  
	>> TABITHA BELHORN:  The play space on the bottom right, yes, right, with the frog face and the clothes pins, that really can be used, too, for kind of concepts of face.  You can teach body parts from that.  
	It was also for pretend play.  So those clothes pins -- I keep wanting to say paper clips, sorry, the clothes pins can be used you can say these are bugs let's feed the frog and clip them on so you've got pretend play, you have fine motor.  You have body parts.  So there's a lot of things that you can do.  And I encourage you to look at that book online.  And take something.  And I think this is great for parents, too.  Sometimes it's hard to think outside of the box.  
	And sometimes as a parent I was always hung up on you know my child's disability.  And forgetting about the things that she can do.  Than any other child can do.  She just has to have the opportunity.  So this is a good way to make sure deafblind kids are having the same experiences and opportunities safely.  
	We're not really going to create our space because we don't have time.  But you can look at that and think through.  It was really designed to be kind of you know let's think through this and what do you think.  
	If you have not worked with a deafblind child before, it can be very scary.  And it's kind of that fear of the unknown.  What do I do?  So you know interacting with that child.  Don't be afraid to ask questions.  Ask Mom and Dad questions  Be honest.  It will get easier each time I can promise that.  
	Learn about the child's usable vision.  
	So you're not going to be able to design these spaces until you know what she can or can't see.  Learn about the child's residual hearing.  Is it a priority, is it not a priority?  You know, what sounds are they responding to.  Not responding to.  Okay.  
	The more often you work with the children, the more comfortable you'll become, the more comfortable they will become  You'll get to know them and help that development along the way.  
	Parents, do you have any other suggestions that you may wish your providers would or would not -- would have done let's go positive here.  Within that service?  I'm going to bring you this real quick for the captioner.  
	>> I'm from Illinois.  Our providers were wonderful.  They would -- hearing and vision would come together at the same time to try and bounce stuff off of each other.  Our state project -- our State Deafblind Project, the Deaf specialist would come to the house and work with them.  So that's a big thing is just coordinating with each other.  You have to work with each other for our kids.  And there's things that you have to make up together because we -- I definitely didn't have the answers.  So it was different.  And let some things slide.  Everyone was really worried about her because she would scoot on her bottom and use her feet to touch things in the beginning.  That was her way and she licked things constantly put her tongue to everything as long as it's not going to hurt them, let them be and if it continues then of course think about it but let them explore  
	>> TABITHA BELHORN:  Thank you for sharing.  And you have some wonderful points.  I love that the vision specialist and hearing specialist came together.  She's at the school now  Good.  
	And I love to hear that the State Deafblind Project was involved.  Because finding a deafblind specialist will be hard.  Your best bet is to contact the state project and find out.  
	This working with children who are deafblind requires a lot of teamwork.  It just does, you said.  And I don't think I mentioned in this presentation but in Ohio there's about 350 kids on the registered census and about 93% of them have additional disabilities.  
	And so that's very important  So it's not just hearing and vision loss  It's other sensory issues, too, other motor delays.  What are we looking at?  
	Did you want to add anything?  Okay.  I'm sure my time is running up here  
	Just a comparison here real quick again, if you haven't worked with deafblind children, here we have that Deaf and hard of hearing background so how are we going to apply that to deafblind?  We really want to kind of move over and focus on tactile.  So that touch and feel component  Very common for children to put everything in their mouths.  How interesting that she put her feet on everything, too.  You know, she found a way.  
	You want to focus on the hand underhand technique if you're not familiar with that, come ask us.  Voice qualities.  So this is going to be for children who do have some residual hearing, that's going to be important.  They can get some cues from tones, volume, just like everybody does.  Facial expressions, yes.  Kids can still see faces.  
	Some kids can.  Not all.  
	Focus on movement.  
	So -- and we know this just from a general learning perspective, too.  Being able to -- adding movement in, that kinesthetic learning, kids will learn, too, so add that in.  
	Communication skills of a deafblind child.  So some are going to be very obvious.  Speech, sign, pictures.  But there are these less obvious communication skills that sometimes can be looked at as behavior problems, too.  I think.  
	So yes, acting out.  
	So a child may just be -- their temper tantrum is just, I'm trying to tell you something and you don't get it.  I don't have the words yet.  But you're not going to make me go in the bath because I'm afraid of the water.  Remember that last time I slipped and my head went under the water.  Not again.  
	And you'll see this a lot, kids moving to an object.  Kids bringing you an object.  How many of you have had a two-year-old that goes gets you the book, read it, again, again, again.  There's another early literacy skill, that repetition and a book, a child finding a favorite book.  Eyegaze.  
	If a child withdraws, that's a huge communicator, too.  And so sometimes we're like, what's wrong?  Come over here.  Why are you not here?  You know, your grandma is here, come on over.  Maybe I don't want to see Grandma because she smells funny.  Right?  That's pretty serious for a deafblind child.  Who is that smell?  That's a new smell.  Or uh-oh.  Or oh there's cookies in the often just on more information just what we talked about today I talked about the Hold Everything book.  The National Center on Deafblindness we talked about their literacy page and some of this information was taken from this article here, too, "Strategies for Creating Communication-Rich Environments for Children who are Deaf-Blind.  Additional resources.  The PowerPoint has been uploaded.  So hopefully you guys have had access to it.  Fabulous.  Okay.  
	So you can get all of that there.  So thank you for your time.  Thank you for come.  If you have questions, please feel free to let us know.  I know the moderator is like times up.  
	(Applause).
	>> If you all would, please, fill out your evaluations, it won't take but just a second and if you could put them on a chair as you go out the door.  You have a 15 minute session and they pick up the snacks about 2 minutes before the next session starts so that's your tip for the day.  Thank you.  
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