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>> Hello, everybody.  Thank you so much for coming to the afternoon workshop.  I can't believe it is already afternoon.  My name is Mina Mann.  I'm your room moderator for today.  There are evaluations.  I know some of you already have them.  Please once you fill them out, leave them on your chair before you head out for the day.
This is Tawny Holmes.  She is an attorney and she can hear.  Just joking.  She's Deaf.  I'm going to let her have the floor.  I would recommend you save your questions till the end, and I have the lavalier microphone for anyone who has a question.  Please raise your hand, and I will bring the lavalier microphone your way.  To you, Tawny.  
>> TAWNY HOLMES:  It is really nice to have a Deaf moderator in the room.  I don't have the luxury of being introduced in my first language often so thank you very much.
I know you are all exhausted.  I hope you are not too overwhelmed with what I have to say.  As you all know in 30 minutes, that's a little bit of time and I have a lot of information to share.  The one thing I want you to know is that I am a resource nerd, I just soak it up.  If there is any information that I think might be even remotely helpful to a parent, I know about it.  If I don't, I want to know about it.
So if there is anything that you would like to know about, whether it has to do with deafblindness, autism, hearing screening, or anything else, either I have it or I know someone that does.  I really feel like that's my job at the National Association for the Deaf, is to share resources and to be a place of information.
I do work as a staff attorney at the National Association for the Deaf and I'm an educational advocate.  As an educational advocate there, I am working with everyone who is providing services for deaf children, deaf and hard of hearing children.
I have trained over 1500 people.  I have attended 22 conferences, worked with 17 different schools just in my short tenure at NAD.  I love my job.  I love interacting with people on the front lines working directly with families and in particular with parents themselves.  I love working with parents.  I think that hearing their stories is what really fuels me and keeps me going and passionate.
In line with how the deaf community introduces themselves, I did want to let you know a little bit about who I am and where I come from.  I am from Florida.  And I was mainstreamed throughout my educational career through elementary school.  My parents are Deaf as are my grandparents.  I do have hearing siblings and aunts and uncles.  However, most people in my family do sign.
I am a native bilingual.  I am fluent in English and in American Sign Language.
When I was 10, my parents separated and I moved to Alabama.  When I was in Alabama, I was going to be mainstreamed but there were not enough educational interpreters so I did go to the Alabama School for the Deaf, the institute for the deafblind.  I was finally able to have peers that I could communicate with and I felt like my identity truly developed at that point.
My language model at school up until that point was only my interpreter.  However, once being at a School for the Deaf, I had language models that spanned the age spectrum.  From the Alabama School for the Deaf, I went to Gallaudet University for a Bachelor's degree in sociology and Deaf studies.
I also taught for two years at the Kindle demonstration elementary school on the campus of Gallaudet.  I taught within early education within that unit for two years before going back to school to get my master's degree.  From there I went straight to law school at the University of Baltimore with a focus on family law.
While I was in law school, I had to figure out a way to support myself.  And so I did some one‑on‑one work with autistic children.  I worked one‑on‑one with a child who had Deaf parents and he was autistic.  I also taught in a 2‑year‑old classroom.  I did home visits for children age 0 to 3.  And I worked with a variety of families.
I am also the very proud Godmother of these wonderful multicultural Deaf children who now live in Illinois but are 11, 9, 7 and 3.  They are at the Indiana School for the Deaf.  But they have experience being mainstreamed.  They have experience being the only deaf child in their school in Tennessee.  They have attended residential schools for the Deaf, and they have a varied educational experience already.  And so I have seen what their parents have gone through and have provided some personal support to them as they were making decisions for their children.
If at any point anything I say is not clear, if it is not clear by content or in the interpretation, please let us know.  It is very important that this information is understandable, so just let me know.
I note these are my Godchildren and they are from Illinois.  They just recently decided to transfer schools because they ‑‑ the school in Illinois has decided to use cued speech as a communication mode, and so that does not fit their needs.  So they're moving to the Indiana School for the Deaf.  Thank you for clarifying that.
So in this session, I'm going to cover ‑‑ I will be covering these topics.  How many of you have heard of the National Association for the Deaf before you stepped into this room?  Okay.  I'm pleased to see this.  We work every day to do more outreach to families and providers who are working with families because we are a resource for you all, not just the Deaf community.  Because the children that you're working with will become members of our community, and we are a resource for them and their families.
We are the oldest civil rights organization in the United States.  We were established in the 1880s, even before the NAACP, even before the NRA, the National Rifle Association.
Oftentimes the NRA ‑‑ well, they were established before us.  However, their work was not civil rights.  So they started doing that in 1896.  So just an interesting fact that we are the oldest civil rights organization in the United States.  And really we were established on the premise of providing language access and language rights to Deaf people in the state.  We do have a network of 200 affiliates at state and local levels.
I realize that's not 50.  Maine and Wyoming do not have state chapters, and that's because of the population reasons.  There are people there who would like to establish a state association.  However, it's been difficult population‑wise to get together and make that happen.  But we believe it will.
Our main focus on disability rights and civil rights.  We work towards captioning, education, employment, telecommunications relay.  Are you all familiar with video relay service?  If you're not, what it means is that a person like myself can call to anyone in the world through a video phone that connects us with a sign language interpreter.
So I can get a direct phone call from anyone, through using an interpreter.  And I can make a phone call as well.
We also advocate for housing issues.  That's a two‑pronged system.  We are providing for National Alliance for Fair Housing.  We have worked with them because they found there is a very high rate of discrimination in leasing and rentals.  And so we then worked really hard in filing some lawsuits along with collaboration with the National Alliance for Fair Housing.
We also have worked with in advocating for Deaf senior citizens that would like to live together.  Because of federal funding, they are proponents of inclusion as opposed to separate types of situations, and so Deaf people, even as they age, would like to be living with people who they can communicate with.  And so we advocated for housing that could be built for senior citizens who are Deaf.
We also focus on disability rights and civil rights in regards to mental health.  It is a very important area of access because Deaf people, as you know, would like to receive mental health counseling and support services through people that they can communicate directly with.  So we also spend a lot of time and energy and money in youth programs.  We host youth camps.  We have a four‑week, a month‑long leadership training program.  It is a one of a kind program that's in Oregon.  It is for the top high school students who are deaf and hard of hearing throughout the whole country.  They apply.  It is a very competitive summer program.
If you know of students who may qualify or be interested in that, feel free to contact us.  We usually do that in January.  We also have the Junior National Association for the Deaf where we work with students regardless of their educational placement.  We work with them throughout the year and partner with the community in understanding the Deaf community's needs.
Those local chapters, for example, worked with some of the restaurants in their areas because oftentimes the students were finding that they go into a restaurant and the waiters or waitresses would have a very awkward and difficult time communicating with them.  So they took it upon themselves to provide training to some of the local restaurants that they were frequenting to give them some training on understanding how to serve them in the restaurants.  So that's just one example of the type of social service projects that the junior NAD chapters are doing.
If you know of a child or an area that would like to establish a chapter like that, please let us know.  There is a small fee of $100 that you'd pay to become a chapter.  And within that $100, you receive a kit in how to get started and we provide some support network.  I am a product of the Junior National Association for the Deaf program and that organization.  And I certainly would not be where I am today without that.  I also went to the youth leadership camp and learned about leadership.  And I believe that experience has been instrumental in getting me where I am today.
So now that we have an overview of what the NAD is doing in general, let's focus a little bit in on education which is what we're here for.  I have worked with ‑‑ we have 43 states that we have worked with.  I have provided trainings in lots of different ways, either individually or at conferences.
I also have worked with the American Society of Deaf Children, the ASDC.  It is a growing collaboration.  The 43 states we are working with are very anxious.  We have provided training and they are very anxious to work with you.  They can work with you on how to be neutral, how to be culturally sensitive, and how to provide a resource for the families that you are working with.  If you would like to get in touch with these individuals, you can go to www.nad.org/educationadvocates.  From there, you can get connected to who our educational advocates are in your state.
We also have an education strategy team of 15 experts that include parent representatives.  We are working towards how to change the educational system so that this better meets the needs of Deaf children.
The 15 experts are parents, teachers, administrators, school psychologists and mental health workers, interpreters, educational interpreters, for example.  We also have teacher preparation program reps and other individuals.  We are meeting monthly and are working very hard on a very robust action plan.
As we find out what the needs are within the community and through our NAD networks, we are then bringing it to the strategy team to see what we can do about it.
We also have two staff attorneys who provide support for IEP meetings or referrals.  In these roles, we are able to provide support to parents through the IEP process.  We do this free of charge.  We also can refer them to attorneys in their own states or local communities if needed.
I feel very strongly once the schools understand what the parents like and what the student needs, then it really can be a very easy process.  And for educational needs, I don't think that anybody needs to wait.  Time is of the essence, and the schools and parents need to work very, very hard to come to a common ground for the child's sake.  And hopefully with our support, that can happen.
We do have a Web site that contains a lot of information.  The National Association for the Deaf Web site has position statements on education but also about employment, access to healthcare centers.  We have a position statement on cochlear implants, on signing.  We have several position statements that you may find applicable to the work that you do.  So I suggest that you have a look at them.  All these position statements were developed by the National Association for the Deaf and approved by our board.
We also added a tab, a particular link for parents.  It is right on the front page.  It is very navigable on our Web site.  And through that tab, you can find a lot more information.
I apologize.  The interpreter made an error.  It is actually in the coming.  It is not quite ready yet, the parent tab.
It is estimated that there are 300 to 350,000 deaf and hard of hearing children being educated in America.  However, the numbers are really not absolute.  You see here in the third bullet point here, it says that 67,000 are under IDEA.  So we can assume that the number ‑‑ the difference between 300, 350 to 67 are 504 kids potentially or hard of hearing kids.  We really need to be mindful of that group, that they are not being overlooked.
What we're also finding is that 92 to 96% are enrolled in schools other than state schools for the deaf.  There are some students who attend schools for the deaf but are mainstreamed for part of the day.  And those numbers are included in this statistic.  So 80% of the 67,000 are served under IDEA.  And I fear that they are the only child that's deaf within their educational setting and what they may be suffering from emotionally or socially.  I'm not saying educationally they aren't suffering, but I do believe that children suffer when they're not being mirrored within their peers.
They can be connected to the community, through camps, through social groups, through students who are attending other schools and also meeting with Deaf adults.  I believe that is very, very important for those kids who are isolated for their identity development.
In a preliminary report, word that we're hearing from teachers, is that the incidence of suicide among deaf and hard of hearing youth is increasing.  I'm very worried by that, and I think we need to get ahead of it.
What we all probably know is that the research on brain development and language acquisition is becoming more and more prevalent.  We are finding out more and more information.  At the same time, the increased sophistication of technology is changing the face of children who are deaf or hard of hearing.  And even with increased technology, these children will always be Deaf.
Any questions about what I have on this slide?  Okay.  We're going to move forward.
So let's move forward to things that may be a little bit more positive.  I'm not going to go through each of these links because of time.  However, there is a lot going on in the community.  There are a plethora of resources that are available out there.  These are all uploaded on to the conference Web site so you can follow these links if you'd like to.
We do believe that it is important to have children who are evaluated in their language.  And so, also, an assessment of age appropriate and language milestones.  For a long time, we were pleased if a Deaf child had four or five words by the time they were 5 so at least they were communicating was the belief of the day.
But now the focus should be on communicating with the right supports.  And so they should have thousands of words by the time they're five, whether that be in sign language or spoken language.
The fear here and what we are finding out more about is an increased awareness of language deprivation syndrome.  Research is showing that language deprivation is of true ‑‑ a real occurrence.  Sanjay Gulati at Harvard Medical School gave a talk at Brown University last year.  And in that talk, he speaks quite a bit about language deprivation syndrome and the lifelong effects of that.  You can find that lecture on YouTube.  I suggest that you do that.  You can search Brown University lecture series.  The information that he shares is very important.
There are also other resources that are helpful to the children that you are working with.  We are finding more and more families that are moving here from other countries, and we need to also provide support to families of ‑‑ who speak languages other than English.
I realize I'm going through all these very quickly.
Just a quick review of the IDEA.  This is federal legislation that was passed in 1975 and it is focused on children with disabilities other than being deaf or blind.
And this law was passed because children with disabilities were being educated in institutions or not being educated at all but instead were being institutionalized.  That was really the foundation of the IDEA so even though education of the deaf and blind was already established, deaf and blind children were swept into this legislation.
Once the legislation is passed, education of the Deaf changed completely.  In 1992, it was already said that least restrictive environment for Deaf or hard of hearing children is not necessarily mainstreamed.  And that a least restrictive environment for a Deaf child is actually an environment where they are being educated in their first language and they are with individuals who they can communicate directly with.
Some states do have extended IFSP plans that extend beyond the age of 3.  But most states move along this continuum into the IEP.  The IEP is written by a team of service providers for the child.  And parents are an equal member of that team, equal.  And parents can bring anyone with them to those meetings to be a part of the team.
The team members are specialists, teachers, parents, evaluators as well.  And evaluators, unfortunately there are not enough evaluators who understand deaf and hard of hearing children.  But those individuals should be a part of the team.
Through that process, goals are established.  And the placement is actually the last part of that IEP process.  Once the goals are established, you are to determine how the goals are to be met and determine where those goals should be met.
The law does say that there are special factors within the IDEA that should accommodate for language and communication needs, and that needs to be addressed within the IEP.  The IDEA also addresses opportunities for direct communication with peers and professional personnel within the child's language and communication mode and their academic level.
The IDEA includes a consideration for the full range of needs, including opportunities for direct instruction in the child's language and communication mode and all of those factors need to be included when writing the IEP.
Again, this PowerPoint is uploaded on the Web site so you can see this more in‑depth yourself later.
The IEP should consider all of this regardless of the child's disability.  The IEP team needs to look at what communicative demands and opportunities the child has and how to best meet those.
So parents' rights are also part of the law.  It is not okay for an IEP to have already been written before a meeting happens.  It is not best practices.  I think that it makes some sense to share with parents what the team may be thinking, some ideas, some suggestions.  But the development of an IEP is a collaborative team process.  And parents also need to know that they do not have to sign or agree to the IEP right then and there in the meeting.  They are allowed to take the document home with them, to think about things a little bit further, to collaborate with other individuals as they need to to understand it.
Additionally, the IEP can be amended at any point in time by the team.  Things change as we all know for children.  Or an accommodation may be decided upon but then it is decided that it's not the best fit.  So that can change.  It can also change depending on the curriculum.  In my work with a lot of different states, I've seen that the expectations for deaf children are way too low.  They are way too low.
The assumption that a deaf child can't learn something is archaic and needs to change.  For example, I was work can with a sixth grader where the IEP read that they are supposed to have 50% fluency in fifth grade and 60% fluency within sixth grade.  That percentage is way too low and that sort of trajectory of growth is too slow as well.
Parents also have a right to have direct access in their language.  And the student has a right to access their records.  So when I'm working with parents, my tip is to get everything in writing.  If you call and make a request in person or over the phone, to follow up with something in writing to ensure that what you've just talked about is a shared understanding.
If you have not looked at Wright's law, I highly recommend you look at it.  Pete Wright is a fantastic educational attorney and does wonderful work in advocacy for parents.  And he has said if it is not written down, then it wasn't said, that it is really important to get things in writing.  An alternative is to record any face‑to‑face conversations or spoken conversations.
These are five rules of a successful IFSP or IEP meeting.  First off, know what you want.  Do not blame or criticize.  You should be very familiar with what benchmarks are used within your local school district or your state, what are the common core agreements, that sort of thing.
Protect the parent/school relationship as well as advocate.  For you all, if you are a parent, you know that your child's going to have to go to school every day.  You don't want to have a negative impact on any of their relationships or the child's interactions at school.  It is really important to work towards a common ground, to understand each other, understand each other's motivations in order to seek what I have here fourth on the slide, a win‑win solution or idea.
And that onus is on both the school and the parent to ensure that communication is happening.  There are some common challenges that I'm seeing in the advocacy work I've been doing for the past year and a half.  There are only 600 educational ‑‑ certified educational interpreters in the United States.  That number is not enough.  It is not.  Whatever number you are looking at, at the beginning I showed you some statistics that were conflicting, either way it is not enough interpreters.  There are interpreters working right now in the schools who are not qualified.  Only 40 to 50% on a good day is being provided to the Deaf student.  It is not good enough.
There are almost no early interventionists who are deaf or grew up using American Sign Language as their first language.  We encourage early interventionists to work with the Deaf community so that parents have a full understanding of communication access for their children.
The school district may be saying that the child should not go to a School for the Deaf or can't go to a School for the Deaf, even if the parents' preference is for their child to attend a School for the Deaf and they feel like that would be the best placement for them.
There is also a lack of experienced teachers.  A teacher will ‑‑ may on average see a Deaf child every seven years because of low incidence.  So we need to provide more support and training for them.  And then, of course, as I said before, the different expectations for the child which are lower than the hearing children in the classroom.
This is from "Time" magazine, July 29th, 2013.  They say that America is behind.  The monolingualism of this country puts us behind the rest of the world.  I will leave you with a few things to keep in mind.  Language access, whatever is appropriate for your child needs to be provided.  And that needs to be across all environments, home and school,  consistency with the bilingualism in both home and school.
It is also important to provide a critical mass of students and peers for Deaf children and diverse role models and such.  And empower the child that they can do whatever they want.
See, in this picture here, where do you think the Deaf child is?  Any other thoughts where the Deaf child is here through the window?  This one here?  This one with the tie.  The answer is all of them.  Every Deaf and hard of hearing child is different.  Could be this one.  Could be this one.
If there's speaking, they might prefer to be in a small group.  This one may be studying on their own.  This one looking up at the people standing could be lipreading, speechreading.  The one outside just feels like they don't fit in anywhere.  These are final resources to share and this is how to get in touch with us.
We are on social media if you would like to follow us.  You can do so on Instagram, Twitter, Facebook.  If you need any resources, let me know.  I am the resource nerd.  And I do have business cards up here if you'd like to be in touch, you can grab one.
>> Thank you, Tawny, for coming.  It was a great talk.  We are out of time and we are switching rooms.  If you would like to speak with Tawny, you can meet her out in the hall.  Thank you.
 
 

