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			(Writer standing by.)
>> FEMALE SPEAKER:  Okay, I think we're going to go ahead and get started just because we have 30 minutes and I know it's, like, the last minute of the last hour of this whole thing.  So, thank you guys all so much for coming.  My name's Katie Jennings, and I'm a teacher of the deaf.  I'm the mainstream coordinator, and I also work with early intervention, so I have toddlers, I basically work birth through high school, so I do a lot with transitioning.  
>> FEMALE SPEAKER:  Hi.  I'm Lauryn McGonagle, and I also work for Clark Schools, and I work in the mainstream setting as well as I do early intervention. 
>> FEMALE SPEAKER:  So, Lauryn and I are here today to talk to you guys about transitioning toddlers from early intervention setting into a preschool setting.  As many of you know, we're moving these kids into public education more and more and more every single year, and, so, we hope that after, by the end of this presentation, you guys walk away with a lot of really great tools and tips and ideas that you can actually use with your kids as they're transitioning, so here we go.  
>> FEMALE SPEAKER:  Okay, so, we hope that you will learn some ways to identify, ways to advocate for deaf and hard of hearing toddlers as they begin the mainstream process, develop class lessons to foster better communication between peers and ease transition into the mainstream and create empowering opportunities for your children to take ownership of their hearing loss in the mainstream setting.  So, we're first going to talk about challenges for classrooms and specifically for deaf and hard of hearing students.  What is self‑awareness and self‑advocacy, and what are some strategies that you can use to promote advocacy through the transition process?  Lastly, how you can prepare for mainstream challenges as parents or early intervention providers.  
>> FEMALE SPEAKER:  Okay, so, as we were talking about, we, you know, you guys have children or students that you're working with in early intervention that are going to be going into preschools, and they are going to be the only child in their class who are deaf and hard of hearing.  So, the first challenge that, clearly, will present is equipment management, because these schools have never worked with hearing aids, cochlear implants, assistive technology, so that's for starters.  Doing daily listening checks is a super important part for all deaf and hard of hearing children, having their equipment checked and also making sure that they have access to sound if they use listening and spoken language approach, insuring that they're doing a listening check every single day  Small group and large group activities, as you can imagine, present as a challenge for deaf and hard of hearing children in a mainstream setting.  Distance and background noise are two of the biggest challenges for access to auditory information in a mainstream setting, and the louder and noisier it is, and we all know how noisy preschool classrooms can be with those busy little kids, that can present as quite the challenge.  
Peer relationships; for children who are deaf and hard of hearing, social settings are very challenging for them, again, with the background noise and maneuvering between multiple conversations, and as you all know, little bitty ones aren't the best with communicating with each other, so it's tricky, maneuvering those social situations.  Then, once their classroom teacher and the teacher's aids kind of get to know your child and understand their equipment and all the challenges that they present, then they have to go to specials, and they have art and music and all of these other teachers who are involved.  So, I just want to take a second to talk about incidental learning.  It's something that's really underestimated as a challenge for children who are deaf and hard of hearing.  Incidental learning, what we know from psychology, or from research, is that developmental psychologists have found that over 90 percent of what very young children actually know about the world is just by overhearing, so that's what incidental learning is, overhearing.  So, picking up things that are happening in their environment naturally, and for children who are deaf and hard of hearing, they don't have that ability as easily.  It's more challenging for them to just pick up things that are going on in their environment, and so that clearly presents as a challenge in a mainstream setting.  Fatigue; so, the harder these little kids have all of these challenges, it's much more draining and exhausting for them in a mainstream setting.  So, all of these things, the harder they have to listen, the harder they have to work, and it does create fatigue, and a little bit later, we'll talk about some things that you could be doing in the mainstream to help with this.  
>> FEMALE SPEAKER:  Okay, so next, we're going to talk about self‑awareness and self‑advocacy, because this is really what these children need in order to succeed in the mainstream setting.  While we're talking about toddlers, I know this is a developing skill, but it can be done, it can be started at a young age.  So, first, what is self‑awareness?  It refers to a person knowing about him or her self, so a kid knowing what they need.  It can be something as simple as knowing that their hearing aid died and that they need a new battery, and that brings us to self‑advocacy.  Once they know what they need, they're able to tell someone, I need a new battery, my hearing aid died, or even my hearing aid isn't working, even just saying that is self‑advocacy.  So, this is really important to start developing, even before a child's transitioning.  
>> FEMALE SPEAKER:  The one thing I would add to that is just for these little kids, you know, being able to say what's on their ear, you know, you think about, like, they're in a school, and all these kids are coming up to them and they're like what's that, I've never seen that before, and just for them to be able to say I wear this to help me hear, it's a hearing aid, just something as simple as that is just being a good self‑advocate at a young age.  We'll skip through some of this.  There we go.  Okay, so, what can you guys do to help?  I know this is what you're all probably here for.  Knowing your rights as a parent, as an early intervention provider, knowing what the parent needs to know about what their child needs, so knowing, if you use American Sign Language, if your family uses that, if your family uses the auditory oral approach, you need to know you have a right to a teacher of the deaf that's qualified to teach that method for your child.  Speech and language therapy, a certified interpreter.  
So, you want to make sure that you know exactly what your child needs, and working with your early intervention provider to figure out what your child's specific needs are is going to be very important in the process.  Taking a tour of the school or classroom that your child is going to be entering into is a humongous gain for you.  Being able to walk in and look at that classroom and say these are the challenges that my child is going to face, and bring your early intervention provider with you, go into that classroom and look at the, do they have rugs on the floor?  You know, what are the acoustic modifications that need to be made to give your child better access?  So, if that means hush‑ups on the bottoms of the chair to quiet the scraping of the chairs, making sure there are shades on the windows, acoustic paneling, whatever those things are that you can identify when you walk in that classroom, and then talking to the school about it, because if you are just open in communication with the school district, you'd be really surprised at how open the school is to working with you.  You don't want to come in fighting, you want to come in as a collaborative person just making sure that your child's getting what they need in the mainstream.  
So, and then, finally, actually meeting with your child's staff to be able to discuss with them the needs of your child, so having a session where you just sit and talk to your child's teacher and the special teachers and all of the assistants about what hearing loss is and how that teacher could help your child in a mainstream setting.  So, some of the things that the last presenter was talking about on her checklist, like making sure the child has good access to your face at all times, good visuals for any sort of presentation, all of those things, just talking about those things with the teacher before your child comes in, it'll relieve a lot of stress and tension for the teacher as well.  Oh yeah, um, so we have this, I don't know if you guys have ever heard of this.  Have you heard, and, of course, it's really tiny, and if you want to come up later, you can take a little peek at it, but they have a whole bunch of different handouts that you can give to different school personnel, and they're accessible online, I think it's like $20 or something like that through, we have the website up here, it's success for kids with hearing loss, and they actually go through and they have one for the bus driver, for the art teacher, for everyone, and I think it's a book and, you know, you can make copies and hand it out to those teachers, and we use it and we love it.  I love handing that out.  I mean, the bus driver never even knows that your child has a hearing loss, and they get on the bus and they're like, wait a minute, why isn't your kid responding to me, so being able to talk to them about, it's just, oh, there you go.  Problem solved.  Not really, but you know.  
Okay, so, next, we're just going to talk about helping your child own their transition to school, because as they're moving into this mainstream, you're not going to be standing with them all day, and so you want to make sure that they are confident and feel comfortable with talking about their hearing loss and all of those things.  So, one thing that you can do as parents or as early intervention providers, you guys can do this kind of as a team, is writing a letter with the child to actually bring to the school and hand‑deliver to the teacher.  So, saying, hi, my name is Sally and I have a hearing loss, I wear hearing aids to help me hear, something as simple as that, and going with the child to the school, walking to the classroom, handing it to the teacher, kind of getting that, you know, that routine down of what school will be like and meeting their teacher, relieving some of that anxiety that we know a lot of deaf and hard of hearing children have whenever they're entering a big mainstream setting.  Creating a packet or a binder for your new teacher is something that can, again, help the teacher feel more comfortable with the student, so having little things in there, like, how to read an audiogram or, you know, I think the next part is actually, like, trouble‑shooting, any sort of, like, little thing that you can put in there that might help, like, something just happened, how to change a battery, and go in there really quickly and they can actually look through the steps of how to change it, so, you know, having any sort of resource that you could put in there for your teacher.  
Okay, so, I have to go over here, because I think I have to press play.  So, we're about to show you guys a video of two students that I work with in a mainstream setting.  They were, this was about three months into their first year of preschool, so they were learning how to become self‑advocates, and we started talking about, from day one, what it was like to hear normally, and then we talked about how they heard differently and how their hearing aids help them to hear, and so this video will show you what we actually presented to their classmates so that they could just kind of nip in the bud the 800 questions about what are those things on your ears.  
(Video.)
>> SPEAKER: There are three parts of the ear.  This is the outer ear, this is the middle ear, and this is the inner ear.  They look like this, but our ears look like this.  We have hearing aids to help us hear.  Sounds come into here, through the tube and into my ear.  They are to help us hear in the classroom.  The teacher wears a microphone.  We love our hearing aids.  
>> FEMALE SPEAKER:  I know, they're so cute, aren't they?  
(Laughing.) 
>> FEMALE SPEAKER:  Okay, so another resource we found helpful when transitioning our kids are transition books, and this is nice because it can be done during an EI session, with the parent, and it can become a language lesson, and this is an example.  This is a little girl that's actually about to transition, but it's just a basic book about what she has on her ears, why she has them, and a few strategies that her teachers can use to help her in the mainstream, and it's also nice because, as you can see, this was for another student, but it can be put in the class library, and the kids all like to read it and the child becomes, like, a star.  
>> FEMALE SPEAKER:  So, this here is a student that, another student that I work with, her name is Caroline, and one thing that I think is super important is letting your child be super proud of their amplification or, you know, assistive technology.  This little girl has bright pink ear molds, and they match her bright pink jacket and her shoes, and she loves them, and she is so, you know, every time somebody asks her about her hearing aids, she's like these help me hear, you know, she's so excited about them, and I think that having that positive identity is really important for these kids as they enter the mainstream.  The more confident they are about their hearing loss, the better they're going to do, and, so, this mother actually, before she was transitioning, when we went to her transition meeting, she actually put together a book, and I left it at home, and so I'm so sorry I can't show you, but it was unbelievable.  It had a table of contents that went through, step‑by‑step, exactly what she saw as a need for her child in the mainstream setting.
So, she put in a vision statement, and then the next page was her audiogram, then the next page was how to read her audiogram, the next page was her speech and language testing.  I mean, it was brilliant and so comprehensive, and I think it's something that you should really work with your early intervention provider to create for the school.  So, before you even go to your, that transition meeting, before you go to see if your child's eligible for special education, having something like this shows the school exactly what your expectations are before you even get there.  I think that that really helps the school understand what to expect before that first meeting, and it kind of relieves some of that tension between you and the school.  How are we on time?  10 minutes?  Thank you  
>> FEMALE SPEAKER:  Okay, so next, we're going to talk about positive behavior systems, because these are nice to start implementing as the child is in EI because they can be carried over into the classroom.  As EI providers, sometimes, if you can get in touch with the teacher and see what kind of positive behavior systems their schools use or even their classrooms, just so that the student can become ready.  So, positive consequences are anything that reinforces the desired behavior.  So, for example, if a student's having trouble remembering when to report that their battery died, every time you see that behavior, you can reward it, and eventually, the hope is to make it so that the student doesn't have to receive a sticker or praise, but so these can be used whole class.  We're going to talk about some ways they can be used whole class or they can be used on the individual level, and these, yeah, these are especially important for students who are deaf and hard of hearing, because as we said, they have a lot of challenges in the mainstream, and the more that they can talk about those challenges at a young age and advocate for themselves, the more successful that they'll be. 
>> FEMALE SPEAKER:  Okay, so we're going to talk to you guys about some things that we've seen used a lot in the mainstream, and, of course, depending on your child's school, they might use something different, but one thing that is used a lot is whole body listening, and this is actually something that you guys could easily probably even suggest to schools to be using for kids who are deaf and hard of hearing.  Like we were talking about with the attention and the fatigue factor, having some sort of reward system for being on task and paying attention can really insure that they're getting the most from the curriculum that they can.  So, whole body listening, it's kind of hard to see the colors on this, but this little guy, this was a whole group lesson, this little guy down here, he's got red and green parts of his body, and the red parts are what should be activated during the lesson, and the red parts are the things that should be calm and quiet during the lesson. 
This is, it's unbelievable how much this helps deaf and hard of hearing kids.  Every single kid that I've worked with, I've used this with, and it's unbelievable how well it works.  This little class was so cute.  They actually even added in a green hand.  They were like you should be using your hand to raise your hand and participate, which I thought was cute, and then if you see right below it, there's actually a little sticker chart, and the sticker chart is whenever we saw the child using that behavior, we went ahead and gave him a little reward, and then if he got five stickers, he was able to get an actual sticker in his book, and he took that home every day, and it was a really positive thing for him, he loved it, and it really encouraged him, and now he's in 4th grade and he doesn't use it anymore, clearly, so it's amazing how, you know, once you train them at very young how to behave in a classroom setting, they're able to carry those things out later independently.  You guys have probably all seen these volume scales.  You know, it's something that helps every classroom, but it is imperative for children who are deaf and hard of hearing.  If a classroom is too noisy and, you know, they're using a listening and spoken language approach, they need that access, so if you have a super noisy classroom, having a volume scale to get the whole class used to where the desired level for different activities, this can be something that can just, you guys can stick right into a public education classroom and it'll change a lot in a good way.  
Okay, so, we wanted to get you guys up and moving a little bit, because we have, it's the end of the day, and we have 7 minutes.  So, we are going to talk about movement and listening breaks.  So, movement breaks are important for all kids, as you guys know.  They need to get up and move their bodies, but for kids who use assistive technology to listen, they need listening breaks, because the listening fatigue throughout the day is so great that these kids need to be able to have a little bit of a break from listening every day.  So, one way to kind of bridge these together is both a movement and a listening break, and there are many different ways to do this.  I'm not sure if you guys have heard of brain gem, but that's like an awesome thing that a lot of people are using now, and it's a quiet time that you can really get the whole class to calm down and do some movements, and we're going to do one with you guys, it's called a shake down.  This can be done out loud or quietly, and it also practices some, like, quiet time thinking math skills as well.  I'm going to give you guys a little bit of a demonstration.  So, you would normally start with, like, so you're doing 5, 4, 3, 2, 1, 5, 4, 3, 2, 1, 5, 4, 3, 2, 1, and then you do 4, 3, 2, 1, and you count all the way down, but you can do it internally in your head.  So, I'm going to ask everybody to stand up, and we're just going to start at 3.  You guys don't have to if you don't want to.  So, just in your head, count, and we're going to go 3, 2, 1, 3, 2, 1.  
So, I'm just curious, I know that that was only from 3, we sometimes do it all the way from 10, I'm curious, like, does that make you guys feel a little bit better?  It kind of took a second, you didn't have to listen to me talk, and you can just take a deep breath and relax, and so it's just really, it's something that really makes a tremendous difference for kids who use hearing aids and cochlear implants to listen in the classroom.  Okay, so, checklists are something that you guys can use to set goals with your toddlers before they enter a mainstream.  So, actually talking to them about what expectations are and setting goals for their advocacy throughout the day.  So, that could be something as simple as every day, you are going to help mommy clean your ear molds, something as simple as that.  Every day, you're going to let the teacher know if your hearing aid battery dies, and, you know, of course, you'll have to teach them what that means, but things like that will go a long way.  Once the kid knows what the expectation is, you can really see some progress.  By the end of the year, you will be able to put on your hearing aid by yourself, and every day, you can talk about that, okay, we're putting on the hearing aid, we're doing it, here, touch it, help mommy put it on and go through those steps so that we can start those advocacy pieces, and then, if you guys check out the steps to success with Karen Anderson, she has a ton of resources to let you guys know about what developmentally appropriate self‑advocacy skills are, because it's touch to know when the right time is for things, so she's really helpful.  Then hands and voices has lots of great resources, of course.  You know, I wanted to just give you guys an opportunity, if anyone has any strategies that you've used in a mainstream setting with toddlers or anything like that, or if you just have questions, now is the time to ask.  I'm happy to come around with the mic.  Does anybody have anything?  Yeah?  Okay, here we go.  
>> FEMALE SPEAKER:  I used to be a teacher, I'm not anymore, but one of the things that a parent said to me is, you know, my son doesn't know the names of any of the kids in his classroom, and so I learned from that to always have pictures of all the kids in the classroom, because I was a teacher of the deaf, but my kids went out into mainstream classrooms, so always make sure they knew all the names of the kids in the room. 
>> FEMALE SPEAKER:  Thank you for sharing.  That's an excellent suggestion.  
>> FEMALE SPEAKER:  Thanks.  My daughter is a senior in high school, and I wish I had done an all about me book, but what we do now for my daughter is we be sure we give them the visual audiogram that has the pictures at the decibels, because most people are like what does 90 dB mean, you know, and you can find them online, and so we always put her audiogram on that and give that to the teacher before school starts, and we also found a really cute video online, a cartoon that shows what mild hearing is, moderate, profound, and, you know, because even with the hearing aids, in my case, my daughter still has a loss, so teachers forget that, and so we always emphasize that, first, the audiogram is best case scenario, everything is working, nobody's tapping their pencil, and then what does it mean, and it shows them that even with the hearing aids on, she still has a moderate loss. 
>> FEMALE SPEAKER:  Awesome.  Thank you so much for sharing.  One thing I will mention is that, just a suggestion, if you still were interested, I don't know how old your daughter is, but if you guys have older kids, you guys can still do these all about me portions at the beginning of the year.  I mean, we do this all the way through elementary, and then whenever the kids get to middle school, I start having them actually present to their teachers, so, you know, starting the growth, again, that developmental growth of self‑advocacy throughout their years.  Does anybody else have anything?  Awesome.  Thank you guys so much for sticking through to the end.  You're awesome.  Have a good one, everybody.  Oh yeah, and this is the end of EHDI, so go home or go have a drink. 

This is being provided in a rough-draft format. Communication Access Realtime Translation(CART) is provided in order to facilitate communication accessibility and may not be a totally verbatim record of the proceedings.


