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[  Captioner standing by ]. 

>> Hello, I can hear you great.  Thank you!  
>> We will get started so we don't make everyone late, I know this is tight, so back to back here.
So welcome to incorporating ASL into the total communication program.
I'm Louise Rollins. 
>> And I'm Michelle Gough, and I'm very happy to be here.  Our goal in this presentation is for you to be able to do the following things when you're done: Identify two strategies for providing children with access to signed and spoken language, meaning ASL and English, in the classroom, as well as identify three features of an effective deaf hearing team of teachers, and we will talk about how we've done that, explain the importance of involving parent educators in the educational program, and what that might look like and, of course, state three challenges, there will always be challenges in the current model and brainstorm solutions. 
>> And as we go on, I will ask you to brainstorm on what we come back to the tool, is spoken sign language a tool for language acquisition, or an avenue for learning? For our preschool program at MCPS, is this a little bit loud? At our preschool program, we have three to five year olds.  We have cued speech, spoken English, and speaking and signing at the same time.  That was the program as Michelle and I walked into it, and ASL was an added option last spring.  There are four teachers, and children rotate throughout the day to each classroom.  And instruction is in the child's modality, as decided by the IEP team.  And we provide a theme‑based curriculum with a focus on language learning.  
>> So there's a cohort and we will focus on the two classes that we have.  We have eight students, and they are diverse in terms of hearing levels, we have mild hearing loss, all the way to severe/profound.  Some use hearing aids and/or cochlear implants, they also vary on the age of identification.  Some at young ages, and some until three, so it is a full range.  In terms of early intervention participation, how long parents got services and whether they got services, from birth or a later stage, always varies with our student population, and the language exposure and acquisition.  Some had access to both signed and spoken language in the home, and the degree of parent involvement.  There are some parents who want children to sign and they themselves need to learn sign language, there are parents who want their children to speak and they are very invested in speech therapy. 
>> So, given our groups of students, and Michelle's group, case management group, she started with two students and I with six.  And we saw as a need more opportunities for language and interactions in the social‑emotional skills, and we also brought backgrounds in bilingual education and teaming.  And with is this opportunity, we created this opportunity for team teaching. We began with a block of our day that some programs might call centers, free time, or choice time, we call it the language room where children can choose where they play, and we are scaffolding learning and language, and then we have added a second and third block where we are team‑teaching, and we will talk about exactly what that looks like.  Excuse me.

>> We needed to come up with strategies, of course, how that is going to play out.  We came up with several.  It is important to have a literacy‑rich environment.  Having books, posters on the walls, words printed out, modeling and writing symbols, pictures, a variety of visual and printed literacy materials.
And sometimes children don't understand one or the other language.  We might have the print next to the picture, we might sign it for them to help make those connections. 
>> One strategy that we use often that is often misunderstood is what we call parallel messages, for lack of a better term, it is something we see in practice a lot, but we do not see much written or talked about it.  But it looks to teammates and outside observers, like interpreting, and there is the misconception in the room that the interpreter has to interpret everything Michelle is saying.  The interpreter is responsible for the message, what is oft Michelle's hands is into spoken English.  And I carry the responsibility of assessing that child and understanding how they're doing and having in mind what targets we're working on with each individual.  And that may mean, during circle time, we will ask what's is the weather like today, is it sunny or windy? And deaf or hearing teachers would say, what is the weather today? I would say, what is the weather today? And that is different than the interpreting for Michelle.  Any questions about that? That's a tricky one.  That's something we've gotten a lot of questions about at school. 
>> Sometimes. 
>> It sounds like you are echoing each other. 
>> Sometimes, all right.  
>> Another strategy we've employed is bilingual training, sandwiching or chaining might be the terms you are familiar with with sequential messages. 
For example, we might start with a signed message, make the sign for bunny rabbit, we point to a picture of the rabbit, and we go back to the sign for it, or I should show the sign for it, finger spell with the letters, and then show the sign for it again.  So that's sandwiching, or chaining.
Or Louise might speak the word, sign it, and speak the word again.  And another example of chaining, you can maybe have a chain of four or five.  So it could be the first and final rendition are the same.  I might use ASL for something like book, and then I might point to the word, b‑o‑o‑k, that is written out in English.  And then I would finger spell it with my hands, b‑o‑o‑k. And fourth, maybe I will go back to the sign for it, or Louise can speak it during some point during that change.  She will speak it, sign it, go back to the picture of it, and then go back to speaking.  So that's one way we use sequential messaging.

>> Another strategy is separate messages, this is tricky again for the program to get comfortable with implementing is sometimes Michelle is interacting with the child, especially during the language room, and I'm not going to run over and say, I have to say everything she is signing because I have to get auditory input every second of every moment they are here.  And if the child begins an interaction with me in spoken language, Michelle will not run over and say, they are missing the visual, we have to get it every second.  Moment to moment we are making decisions about what the children need, have access to, and what we are challenging them to do next.  Sometimes it is echoing each other and giving the parallel messages, and sometimes it is giving separate messages because we both have strengths as teachers and we both understand what students need.

>> We have also worked on incorporating ASL grammatical features into English, so using facial expressions as grammatical markers, or giving choices.  Let's say we have coming on the board, and we have two options.  And it has an arrow: Do you want to do this, or do you want to do this.  And kids will pick first, and then there might be a surprise.  So we have these two choices, and maybe we will display it thusly, instead of me saying, do you want the first or second choice, I will actually physically point and do a little bit of role shifting to show you the first arrow and the second arrow, that's part of an ASL feature we will incorporate.  And if Louise says the question who, I will lower my eye brows, as appropriate for WH questions, so we will incorporate those expressions and manual markers. 
And just using general body language, ask the child if they are riding in the bus, the car, I'm role shifting and moving my shoulders to indicate one or the other option.
What makes for an effective deaf hearing team in the classroom? So of course, first of all, attitude is paramount.  You have to have a passion for working with the team and strategies, that is key to team teaching.  You have to trust each other.  I trust Louise and she is going to do her job, and will fill me in as needed and she feels the same way.  She trusts that I'm going to fill her in after an activity, or after I have been working with a student, it's really important to have that meeting of the minds. 
And it helps that we both have training in bilingual education, that's our background, we are trained with similar pedagogical approaches and we understand what we're talking about. 
And it is also important that we both understand and incorporate the goals of both languages.  You have to be knowledgeable about what the linguistic rules are of American Sign Language and spoken English.
So we need to know what is appropriate for kids at different milestones and ages so we can accommodate them.  
>> We would be remiss if we didn't talk about how much our parent educators are part of the program.  The school district uses the term parent educator, or TA or teaching assistant, it is the person that is not the teacher that is helping us get everything done all day long.  They are valuable in eliciting language and expanding on children's learning throughout the day, and they are with them during specials, recess, in the cafeteria, and in the less‑structured times so they can carry on the learning. 
They provide appropriate language models, we are fortunate that we have a deaf hearing team with Michelle and myself, but in our classrooms.  So I have a deaf pair, and her a hearing pair, and the children are geting models in both languages.  And the teacher will present instruction in one language, and the para will repeat the instruction in another language, but it is not often a straight repetition or echo, it is re‑phrasing, expanding, adding information, if she is reading and then "Papa bear noticed, somebody is eating my porridge!" "Who do you think papa bear thought was eating his porridge?" You can engage the child and make sure they are getting the vocabulary in a meaningful way. 
And supporting critical checks and maintenance, we put that up there because there's the misconception that my para, the deaf para, and they say that is all on the hearing person to do that, that is up to the hearing person in the room, or sometimes that assumption is made in Michelle's classroom.  We have battery testers that are visual, they have the dial to show us, it has juice in it, it is accessible to everybody. The FMs connect in a visual way, it will tell you whether it connected or cannot find the receiver, and the troubleshooting or anything in the classroom before we go to the audiologist, that is accessible to the paras as well.  So we move on in the instruction instead of stopping, and many of them have cochlear implants, I guess we don't have 16 hearing aids, but we might have 10.  And if we are troubleshooting every one of them, we would not get anything done.  The paras are a huge part of that.  And the biggest thing, not to jump ahead to the challenges, but one challenge has been the ongoing training and support.  Our paras did not come to us knowing how to implement the bilingual model, Michelle had a new para that started after the school year began.  "I'm interpreting?" 
No, this is what it looks like. 
So finding the time to model and coach her, while implementing the school program, has been a challenge but something we have to do to ensure that it works.

>> That's why the key is attitude and passion, as I said earlier.
Of course, there are challenges, and there are always going to be challenges no matter the expectation you set, and we have to know what kind of expectations we are setting, what are the parent's expectations and hopes for their children, what other choices they have made.  Our program has an oral approach and a cued speech strength and total communication. So there's talking all the time in the classroom, pretty much.  Most of the teachers see them coming. They added ASL recently and it is a challenge because we don't have assessments in place, and it was new for the team, it wasn't sure if it was really accepted, so that has been one of our challenges.
Our auditory communication specialists, the ACS, do the oral language tests, so the teachers don't do the assessment.  So it is everybody finding their place and working as a team and working together. And that can be a challenge sometimes.

>> What is the biggest challenge I face as the bimodal teacher with access to both languages in the classroom is avoiding the Matthew Effect, we heard that referenced in the plenary session, about the rich getting richer.  It comes from a verse saying the rich get richer and the poor get poorer, that usually applies to struggling readers.  But in this case, whatever language the child is comfortable in, that's the language the child is going to approach me in initiating an interaction.  And my first reaction is going to be to meet them in that language which, is fine, there's a place for that.  And if I'm always reinforcing the stronger language and where is the growth in the other language, which is something to keep in mind, and sometimes parallel messages, or separate messages, we are making minute to minute decisions about what these individuals need. 
>> Another question is from staff vis a vis professional development, is there training in this area, are there places to discuss the philosophical approach we are bringing to the table? That has been challenging for us in our school.  And the current research, versus the myths in bilingual education, there are some who believe that if you speak and then sign and then go back to speak, that the child is going to be very confused and that's actually not true.  And so we've had to do a lot of education of our own staff to convince them this was a fruitful avenue to pursue.  It is not a philosophical difference, it is ‑‑ we are required to know English, and ASL helps children cognitively understand what is going on.  We are trying to navigate those conversations as well.  And our program is an oral program, so they require that those who speak, speak all the time.  So you can't sign without using your voice. And so we really had to talk about that, SimCom, simultaneous communication, speaking and signing at the same time is not best practices.
So I ‑‑ I'm okay with it for social purposes, but not for instructional or academic purposes.  I try to pick one language for instruction, and so that's one of our challenges.  
>> And I will add that Michelle and I are still negotiating even within our team of two, much less in the preschool or school district team of the role of SimCom, we have kids without a lot of auditory access, or one child with a lot of access but struggles to produce speech.  We have a mixed bag and kids who need all kinds of things.  We're trying to find the place for each of these communication methods, each of these strategies, and each of those approaches for each one of our kids.  And the answer is all different.
Parents, as full partners, is one of the biggest challenges because I come from early intervention, not a school‑based approach.  When we say to our parents, here are your choices, in this one‑hour IEP meeting where the discussion is really compressed to five minutes.  Your kid can be in Michelle's class with ASL and exposure to spoken English, or in Louise's class, with exposure to English and sign language.  That doesn't sound different to the parent and they don't understand what they are choosing between because we are not explaining that and bringing them as full partners.  So the educators are really working to get videos on the website, bring parents on every time we have an IEP meeting to do a tour and see what the classes look like and see what are your child's needs and strengths, and out of what we offer, what does that mean for your individual child's needs? 
>> I could just add, it has been mentioned before throughout this entire EDHI conference, the dismay about forcing parents to choose one or the other.  And it's ‑‑ it's been, you know, it's been so inundated for our parents.  We have to un‑do that and educate parents about the fact they have language opportunities here, rather than choices. 
>> Which is a nice lead‑in to our central question, which is our biggest question.  And you can guess where Michelle and I stand on this question, but as a team, this is a question that we have not answered as a school or program.  Is sign language a tool for spoken language, or an avenue for learning? And those are the growing pains we have at the moment.  
>> And, just to explain this question the other way, are we using sign language to support speech or learning, which may support the acquisition and will support the acquisition of English? So A, B, and C, or A jumping to C.  It is a challenge, and we are continuing to have the right conversation, the right attitude, we have passion for it, we love our deaf or hard of hearing children and we have passion for it and sticking with them as we can.  We have a few minutes left, but we are open for questions at this time.
I don't know if we will have perfect answers, but we are working on it.  Are there any questions? 
>> Hi, my son is eight, and Ms. Louise Rollins was his teacher. And somebody said that total communication is an obsolete way of training our children.  Is that the deaf versus hearing community having those differences of opinions, or are we going to a different way of teaching kids, ASL versus English versus ASE versus cued speech and all of these different ways of teaching children, is total communication out the door now? 
>> That's kind of a loaded question.  
>> So total communication is old, it is the 1970s, and it is an umbrella term, the concept was whatever works, do it.  If it is ASL, cued speech, PSE, other visual language or sign language or spoken language with support.  That's the umbrella term.  
>> Yes, and since total communication was envisioned as an umbrella term, I'm speaking out of turn now, don't tell my supervisor.  But our program is more accurately described as a total communication program with a signed supportive speech track and total communication has been misunderstood to mean, if I sign and speak at the same time, I'm giving them everything. And what we've learned over the years is you are not giving full access to ASL, you are giving full access to signs, a visual support, but you are supporting the English.  And in terms of what the research says, you can find something to support whatever you are looking for, and I don't think we have answers to that.  That's why we keep coming here and doing this every year.  I know that's a non‑answer.  I'm sorry.  Anyone else? Thank you very much.  This well be available on the EDHI meeting website if you want to contact us as you go back home and let things simmer.  
>> Thank you very much, thanks for coming. 
>> Thank you. 
[  Session concluded ]. 
[  Captioner standing by ].
