
EHDI‑Preparing EHDI Professionals to Improve Listening and Spoken Language Skills During Family‑Centered Therapy Sessions 
2/28/17 
9:40‑10:40 a.m. 
Grand Hall C
CAPTIONING PROVIDED BY:
ALTERNATIVE COMMUNICATION SERVICES, LLC
P.O. BOX 278
LOMBARD, IL  60148
***This text is being provided in a rough draft format.  Communication Access Realtime Translation is provided in order to facilitate communication accessibility and may not be a totally verbatim record of the proceedings.
>>NOTE FROM CAPTIONER:  Ready for session. 
[Standing by]. 
>>MARIBETH LARTZ:  Good morning, everyone.  Thank you for joining us today.  We are from Illinois State University.  I'm Maribeth Lartz.  Karla Giese is a doctoral student at Illinois State University that has helped us with the work we have been doing that we are sharing with you today.  And then Tracy Meehan coordinates the AIM To Be Ahead grant program that all of this comes from.  So thank you for joining us today.

What we are going to cover today is tell you just a tiny little bit about our program, and then get into how we designed the program off of several national organizations that have recommended practices, competencies, or standards that they feel are important when working with children, birth to 3, with hearing loss.  We have developed a matrix where we aligned those competencies and domains and recommended practices into a table, and we have given you a sample of that on the handout that shows how we have aligned, I don't know, maybe 9 or 10 of them across.  So we gave you that.  So you can look along when we get to that section.

And then we also have several videotape examples that show our students making progress towards the recommended practices, domains and competencies.  So that's what we will be covering today.

First I want to give a big shout‑out to the U. S. Department of Education and Mirian McDermott because without the money from the Federal Government and tax dollars at work, we wouldn't be able to train the people that we have trained and they are out in the field serving kids birth to 3 with hearing loss.  So thank you, Department of Ed.  

And this is the name of our grant.  It is the acronym AIM To Be Ahead.  It stands for this really long title.  But we just call it the AIM Grant.

And just to show you some of the things that we do, that we get to do that are fun as part of the grant is we have actually brought several students to different conferences to either present or attend, and this was EHDI 2 years ago that we took several of the staff and the students to participate in that.  So that's kind of a fond memory for us.

And now Karla is going to talk a little bit about the design.
>>KARLA GIESE:  So this quote is the driving force behind the development of the AIM To Be Ahead curriculum.  Without professional preparation, we can't provide quality services.  What we did when designing a curriculum for the AIM To Be Ahead program, we looked at 3 different agencies or organizations here.  We looked at the Division of Early Childhood, the Joint Commission on Infant Hearing and the AG Bell Academy, looked at their standards and recommended practices, because we wanted to look at the whole as we were designing the curriculum.

We also looked at, as I mentioned earlier, the Joint Commission on Infant hearing, their position statement.  Which is like here, and most of you will be familiar with that position statement already.

And then we looked at the 12 goals that the JCIH have for working with deaf and hard‑of‑hearing children, and incorporated those into our curriculum as well.  And again, I'm not going to read this because it is tiny, tiny print, but this is available on the website and most of you are familiar with the goals already, hopefully.

So we looked at the division for early childhood recommended practices, and we looked at the LSL core domain or competency and the area and the recommended practices and we took all of those 3 different areas and found overlapping areas to develop the standards and practices for our program at Illinois State University. 
>>MARIBETH LARTZ:  So as Karla mentioned, we wanted to do, even though the grant is actually designed to bring new knowledge and skills related to listening and spoken language to professionals who are already in the field and did not have that developed when they went through school or where they went to school, we also wanted to be more comprehensive.  So we didn't want to just target those important listening and spoken language skills, but we also wanted to look at the DEC, Division of Early Childhood, recommended practices, which includes typical development, atypical development, how to set up the environment, how to engage families, how to do assessment that's culturally sensitive and a variety of things.

So we really focused a lot on the DEC recommended practices, and as we mentioned, the listening and spoken language competencies that we got in AIM come from the AG Bell LSL's mental evaluation form.  And that's where we pulled those from.  

And then, of course, the last group from JCIH for EHDI.  So bringing those all together to develop knowledge and skills focused on kids birth to 3 with hearing loss.

So the handout that you have shows part of the planning that we did to begin to design the curriculum for the AIM program.  The classes that everyone would take.  The experiences they would have.  The knowledge and skills that we would be focusing on.  So if you look across the top, and I know it is small, but you have it in front of you so hopefully you have your readers, those of you who need them so that you can see where the different ones come from.  So the far left is from the DEC recommended practices that came out in 2014, the finalized version.  And the numbers that I have for DEC were, for example, it says DEC Ins2.  So that's the labeling that DEC put out itself.  So that's the exact number and label they put.  So that stands for the Division of Early Childhood instructional family practice, recommended practice number 2.  So that's where we got the numbers and letters in case you are wondering about that.  

So the second column, AG Bell Academy, we labeled that LSL SP2.  So what that means for us for coding is that when it said LSL, that meant it was from the AG Bell mentoring document.  They have a section called speech, and it was the second competency under that.  So just to kind of give you an idea, you don't need to pay attention to the numbers and stuff, you might say, well, I'm actually on the evaluation mentoring evaluation form and I don't see LSL SP2.  It is because we had to have some way to code all of this when we put all the data in when we used it for surveys and things like that.

And then the last column is the JCIH, and that is listed exactly as it is states on the website.  So it is goal 3.  They have 12 goals.  So we happened to use goal 3 for this first one.  So that's the setup for this table.

And what it represents is the alignment, so we went through and matched all of the documents and cross referenced and threw in some fairy dust and magical stuff and worked it and that's how it comes out.

So now we have got the competencies and the standards all aligned.  We have got the students selected to start the program.  And now we need to begin to actually develop all of this.  So it turns out after we did all of that is this is how we laid out the AIM curriculum.  So we have a series of 4 classes taken across 2 different summers, and they are all ‑‑ we meet face‑to‑face at 2 locations connected through video conferences.  So everyone works together.  So I'm at one site, Tracy is at one site, Wendy helps us.  So the course work, as you can see here, we have a methods, a listening and spoken language method, we have aural rehab, we have a speech class and collaboration with community partners.  So that's the 4 courses.  And then the standards and competencies are going to then be evidenced in the 2 formalized supervised practicum.  Because in the state of Illinois, EI is primarily delivered through home‑based service delivery.  And we also have a clinic‑based practicum that the students have to participate.  And it comes along ‑‑ they are enrolled in a professional practice course that spans September through April, and they meet 6 times through that time for seminars on Saturdays.  And then they are doing this home‑based practicum where they are following a credentialed provider and going into the homes and doing intervention, assessment, interviews, all the things that Early Intervention professionals do.

And a big shout‑out, a lot of our partners are here at EHDI this time, but for the clinic‑based practicum and the experiences, and they are all supervised by university faculty and the course instructors.  We have the field mentors that are at the sites, so the ones that we use primarily are at Child's Voice School which is outside of Chicago, and the ECHO program, which is in Champaign, Illinois.  And we have mentors in both locations that evaluate the students along with the grant staff and instructors.

And then we have the home‑based practicum.  We have a variety of field‑based mentors, and those are the actual DTHs, which they are called in Illinois, developmental therapists hearing.  Or the speech‑language pathologists that go out and make home‑based visits with the families.

So thanks a lot, and some of our partners are right here.  So thank you very much.  We literally could not do it without you.  Certainly could not have evidence of the students being able to implement the strategies and knowledge that they have elicited without that most important practicum across the 2 settings.

Okay.  So now what I'm doing here, and I'm looking at my notes because this is a micro screen of the table you have looked at.  So after the students are all selected and we have started, now we realize, okay, they actually have to learn all of these.  So what are we going to do?  So we have said this is really important and this is going to be the foundation, the program.  So we have taken each set and through the course and the practicum we have designed lectures, ratings, role plays, in‑class activities, just a variety of ‑‑ webinars, online things, a variety of ways for them to develop knowledge and skills across all of the competencies and standards that we have aligned.

So what we are going to do is take you through 6 or 7 of these and how we have evidenced that knowledge through the video samples that we take on the student and evaluate.

So the first one that we are going to look at is we are focusing on the one that particularly talks about a listening and spoken language strategy of wait time.  Wait time is also used whether or not you are using listening and spoken language, any language, you can use wait time.  But we are looking at it in this program, they are at a listening and spoken language program where they are doing this.

So we are looking at wait time in particular, so I'm going to show you a couple of videos from the same student, and we are not going to evaluate it right now, but we just want to show you, this is how we evaluate whether or not people have gotten to the point where they are at entry level utilizing wait time.  And, of course, the wait time, you know, expecting a response, we are waiting, and before this, you know, making sure that the child has plenty of time and they will give us something if we wait long enough.

So we are first going to look at Lacy.  We are going to look at 2 clips of her.  And she is going to be demonstrating wait time.  And one of the videos with the same family, she is going to be describing the strategy, and that goes along with the DEC standards, where you must explain and describe a rationale for everything you do with the family.  And then she is also going to be modeling it and they are actually going to do an activity with it.
[Movie playing]
>>MARIBETH LARTZ:  Just a second.  I think this is it.  Sorry.  I think I skipped.  So it must be this one.  Bear with me.

Okay.  So that was an example then of how we would evaluate the progress towards reaching the competencies and the knowledge.  So that was just one particular one.  The second set of videos I'm going to show you are relating to the strategy of acoustic highlighting.  So we have figured out ‑‑ and if you look across, it is embedded in these other 2 groups that the competencies from the other 2 organizations as well.  But we are highlighting the LSL one because, you know, we are here.  But we are looking at this graduate student's use of acoustic highlighting.  And here is a quick definition.  But I'm going to move ahead so we don't run out of time.  So this is a student in a home‑based practicum.  And she is going to be using ‑‑ beginning to use acoustic highlighting.
[Movie playing] 
>>MARIBETH LARTZ:  We actually look at the diaper bubble.  We think that's the cutest thing on little kids.  And we just love that.  And here is a sample of a student evidencing the use of acoustic highlighting in a clinic‑based setting.
[Movie playing]
And I wish I could evidence the skill of using a video.  Because I'm trying to get my ...
[Movie playing]
Okay.  And then I'm going to let Tracy do some more.
>>TRACY MEEHAN:  So moving on down the table, hopefully we are on the next practitioner, maximizes auditory stimulation through incidental learning and structural activities.  So you don't see a particular strategy that we are all familiar with, but they have to learn a lot about using incidental language and structured activities.  So what you are going to see is a voice‑action synchrony example.

Oh, that's right.  We played this this morning so you are going to use the caption and kind of watch her use that because for some reason the volume isn't really working.  But interesting to add to this is that ‑‑ so now you have a feel for the clips and some of the students' performance, sometimes they are at the beginning or the end of their 5‑course sequence.  So our job is to measure and evaluate their progress and support them and teach.  These are graduate students, these are not professionals in the field of Early Intervention already.  

So one of the measures that we use, and I will talk about different measures along the way, one of the measures is a self‑perception survey.  So at the beginning of the program they take a survey with a lot of these coded numbers that Maribeth explained at the beginning and they evaluate their perception of their skills going into the program.

The self‑perception.  So sometimes we don't know what we don't know.  But that's the self‑survey.  And at the end of the program they take the same survey.  So we have that data point on this ‑‑ on all of them, actually.  On all clips.

Okay.  So how did you do this?  Okay.  So, again, you are not going to hear a lot, but you will see what we are talking about.
[Movie playing]
So those of us that are familiar with voice‑action synchrony, you saw the definition, you are pairing a movement with a sound.  So she is not necessarily using the learning to listen sound of a monkey, oo, ah‑ah, that she is all familiar with, she is pairing with the movement like this.  And the clip goes onto where she brings it out because he is not as successful with this.  And when we didn't have the volume we just cut it short.  But that's the strategy that she is practicing and then her mentor at the end of the session gives her feedback about the good parts and the parts that she could improve on and then the next day she comes in and tries it again.
[Movie playing]
So then another ‑‑ hear some background here.  So another competency is promoting the integration of listening and spoken language into therapy and in teaching.  And we all know our primary point is coaching families, being able to learn the skill as a graduate student, implement and describe why it is I'm doing it, and own that themselves and then transfer that knowledge and skills to a parent.

So sounds easy when you are not doing it, but when you are actually doing it, it becomes a little more challenging.  So we would like to show you a couple of that.  We have chosen this auditory sandwich, and love the visual.  I will thank Maribeth for that.  So the auditory sandwich we know is really important for families to own.  So they can use that and carry over through daily routines.  

And so part of our instructional package, we have to make sure we are showing some examplar examples for the students before they go out and actually practice and try and get evaluated and mentored.  So Wendy Deeter (sp) is in this clip.  She is not with us at this conference, but this is something we use in class as an exemplary model of the strategy so they can role play it and practice and do it among themselves and then go out with families.  

So those of us in the room are familiar, but some of the professionals that come to the program are not as familiar because they are used to working in public school settings, private school settings, not with families.  So they don't have to really describe why they are doing something so much.  And so they get out into a home‑based setting and they are okay in the kid interaction and getting better with modeling that strategy, but then all of a sudden it is this other person and you are in a triad and so we need to make sure we show them what that should look like.

So the next example.
[Movie playing]
>>TRACY MEEHAN:  So again, we get a flavor for what is happening.  But I'm laughing because I remember all of the students and everyone, oh, it is doable.  That looks all right until, what?  The baby crawls away.  The baby doesn't want to do that.  The baby doesn't want to sit on mommy's lap.  And then they are like, well, they wouldn't do it.  And I said, well, that's your job.
[Laughter]
That is not their job to pay attention.  So that's why I laugh and just love to reminisce about students and performance.  

So let's move to our next competency, specific guidance and engagement content for sessions.  And you can see and monitor on either column, assess and monitor progress.  When you are preplanning and developing a lesson plan and you are thinking about listening and spoken language, family engagement, carryover of incidental learning, all of the things that you include must be documented on the lesson plan that they submit to the field mentor, instructor or both.  That is code and had data collected on that.  So we are looking for did they know to include that in their lesson plan, then did they actually implement it during the sessions.  So the lesson plan is another data point that we collect data on, and that's the specific guidance and instruction.

So, again, we have the field mentor mentoring and providing feedback, we have the instructor providing feedback, data collected on that, and now we have the lesson plan from the students planning how they are going to implement.

So you will see a student here using a learning to listen sound and talking to the father about that in an early session and how she has preplanned in her mind and in her delivery how that's going to happen and we will see how she can transfer that to a
[Movie playing]
>>TRACY MEEHAN:  There was no answer time.  So part of engaging in a dialogue is that both people get a chance to talk.  So nervous, the video, the dad has got the video, everyone gets used to video, but these are examples of students in training, that they self‑reflect, they, oh, I can't believe I did that.  And so the next time they think about that a little differently.

So not only are we focusing on engaging the family, coaching families, learning, listening and spoken language families, feeling confident ourselves in transferring the skills to families, we want our practitioners to engage all families all across the state of Illinois, not just families that are like them.  Just like all of us in this room.  So we have to accommodate and teach and build into our curriculum some culturally competent success and practice.

So the next couple of clips you will see are just that, and another data point, I will bring up, is the parent also completing a survey so at both practicum experiences at the end of the student's time with them they complete a survey as well on how did the student engage them, how did they feel the student did, what were some particular high points and some low points.  And that survey becomes another data point for our research.

So let's take a look at that.
[Movie playing]
>>TRACY MEEHAN:  Next, this is an English fluid exchange, but also we have interpreters in home‑based settings.  So you will see a bilingual, the clinician, and the girl and mother is off screen at her preference.  And there is also an interpreter present.  So you see the diad and triad happening.
[Movie playing]
>>TRACY MEEHAN:  A lot going on.  As with most home visits.  A lot going on with the sibling and the mom and the interpreter, but again, gives them that actual experience of being in a bilingual home.  Where maybe they have not had that experience before.

The last set of video we would like to show is highlighting this competency.  The proper function and use of hearing technology, which is the hallmark, of course, of children.  Thank you.  Of children with hearing loss.  And their families wanting to maximize all of the other standards we have seen and that comes with making sure the equipment is working properly during every visit.

So you can see where that's aligned.  We have discussed that before.  You are going to see a student in a clinic setting doing a functional listening check.  Should be very familiar with those of us in the room.  So we will see a short section of that.  And what's not explained or exactly in this clip that you won't see is that this is how the family is learning to do these functional listening checks at home.  And yes, it is in a setting and speech‑language audition activity, but she is modeling this for the family to be able to take away.  So let's take a look at the last clip.
[Movie playing]
>>TRACY MEEHAN:  So you see the clinician is 6 feet, you know, has passed the 3 feet, back to the 6 feet.  Doing, you know, sound, functional listening check.  Going back and repeating those that the child didn't hear originally.  

Hi, Deidra.  And our clinician is here.  Because she graduated, did an externship year at University of Wisconsin in Madison, correct?  And is now working here in at Atlanta at Children's Hospital.  Pediatric cochlear implant team.  So we are happy to have Deidra here.

So we are going to wrap up just with a couple of highlights, and it is always nice to see the cohorts that we are talking about.  Maribeth mentioned we have this teleconferencing between northern part of the state.  We have evolved from using polycon to zoom technology, so really through the 10 years that we have been partners, had a lot of different experiences.  Classroom, this little blurry slide here is the group off to practicum.  So their course work is finished, and the new group is coming in and doing some role plays and research development, where they present research that they have done.  So just fun to see the cohorts.

And as a frame of reference, we talk about the impact we have made in Illinois.  We have trained over the 3 grants, this is the AIM To Be Ahead grant, but we have had prior grants, 75 people total.  We have trained, and 62 have entered Early Intervention in the state of Illinois.  And this is just how it breaks out a little bit for reporting to the feds and how many people we have trained.  Because we take speech‑language pathologists, audiologists and teachers of the deaf.  It is a wide mix.  Another priority of ours is to have interdisciplinary learning and take and select those from different.

So there is Illinois, for those of you not from Illinois.  Big, long state, and the big circles are up in the more urban areas.  Chicago and Chicago suburbs and then other areas.  We have had students from across the state.  So we have put out good product, we are covering the state pretty well.  And all working with new competencies across 3 recommended practice areas.

So we are happy to take any questions.  Our contact information is there as well in case someone is interested in trying to do some alignment and wanting to talk about this in more detail.  We are happy to do that.

So I think we probably have 3 questions.
>>AUDIENCE MEMBER:  [off mic].
>>TRACY MEEHAN:  I live in the Chicago land area and Maribeth lives in Bloomington Normal.  I'm on campus about once a month.  But most of it is done via email, phone call, video conferencing, most.  Now that we have the video conferencing technology, it is just like meeting face‑to‑face.  The courses, the students are required to come onsite.  We don't have online courses.  Because of the didactic type of instruction and the role play and the feedback.  So there are no online courses other than I set up a video meeting.

So I'm in the north location and we rent space and Maribeth is on campus and we have space.
>>MARIBETH LARTZ:  We have students at both places.  And as far as Champaign, I do the supervision for the practicum in Champaign because I'm a little less than an hour away.  So I'm onsite for that practicum.  And then Tracy and Wendy [off mic] because they are from up there.

Any other questions?
>>AUDIENCE MEMBER:  [off mic].
>>TRACY MEEHAN:  Right.  Luckily, it was a P and a B.  We lucked out on that video.  But ‑‑ no, absolutely.  It is in ‑‑ what we are teaching our students in terms of those bilingual, in Illinois the Early Intervention system does hire interpreters.  Whatever they need.  Because we are a little more urban area, they really do have access.  So we are lucky.  I have had, I finished working with a Burmese family.  And it was just fascinating.  Really fascinating to me.  

But to answer your question, the instructional piece for the listening development is in English.  And then so that may be 15 minutes of your hour session, and maybe the next one is a literacy, words done in their home language.  So she is coaching and saying, let them point to the picture, don't read every word on the page, and the mother is reading.  So we work around the different pieces of a lesson, but the instructors are all speaking English.  We would like to have Early Intervention providers speaking those languages, but we have not had but maybe 1 or 2.  Good question, though.
>>MARIBETH LARTZ:  Thank you for coming today.
[Applause] 
(Session concluded.)

