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>> Hello everyone welcome to our work of successfully transitioning family and families from early intervention to preschool.  My name is Katie Prins McCarthy and this is Charlotte Mullen.  She's an audiologist with Boston hospital with outreach program services for deaf and hard of hearing programs.  
Let me give you a little background information on the transition team that we have, and we've formed, and why we have formed the transition team and why is it important.  
We have seven people on our transition team and we have one more person, raise your hand please, thank you.  We have a good combination of people in a variety of these backgrounds and experiences, and expertise on the team.  We have two who are on sound acquisition schools in the audiologists, three audiologists with services and cochlear implant team, a psychologist and acquisition ‑‑ a physician and that's a good mix.  We also have a clinician that works for Deaf and hard of hearing children and often they see the families who are stuck with transition and are not sure what to do and look for us as experts and advice into encourage them how to transition to preschool.  They see our guidance and support and they need that.  
So we formed the transition team and the reason why we formed that is what we're going to discuss now.  In 2007 the audiologists in acquisition coordinator before my time had originally started this transition in 2007.  It was well‑received and successful and it's been going on since then and in 2014 the audiologist and psychologist, Amy, started in middle school transition workshop.  And that was well‑received as well.  And this Saturday we will have the fourth annual 70 parents signed up for the workshop to come and it's a big need for this transition and for the workshop.  
So after the middle school transition has started, we thought we needed to expand this and thought we needed to see more of the transition for early intervention and also support for the transition team.  
So the funding for this is from decibels foundation and Massachusetts service, for early intervention education services accessible to essential technology.  For infants to high school.  And the Caroline Bass fund for the Deaf.  So both of these want to provide it because insurance doesn't cover that, for that transition team.  
In the clinical training the members of the team support the transition team and we recognize some negative impacts of the transition on many of the families.  The families do not find the right support.  They do need guidance in the transition for that period of time for the transition.  They need to understand what kind of equipment that needs to be provided and other needs they have that are appropriate for the environment and in the schools.  And they need to be aware about how to support the child.  The families often feel weak with their experiences and need to increase that for the transition and the care for their Deaf and hard of hearing child.  We believe that the support in the transition in that process offers workshops to give a positive impact for the families.  The supporting process on the child gives them understanding and the professionals to be able to do that to preschool transition.  And have the ability to build relationships with other kids as well.  And become activities and participants in learning in that process.  
That will help reduce anxiety and depression in a child.  It's easy to predict what will happen in that transition process between the parents and also the professionals.  
Being involved in that process does produce anxiety and depression.  It's easy to predict what happens with the child in the classroom.  And success comes from regular support and communication between the practitioner also and the child and that works out in that transition.  
We provide transition workshops coming from different perspectives for the whole child.  We expect all types of communication and emphasize that the range of opportunities for the child in technology and language, for school and the educational programs.  We provide all different types of perspectives, not one or the other.  We maintain the child center family focus and that type of an approach.  
The benefit of the transition workshops support education, curriculum empowerment, unless ‑‑ lessens the family concerns and anxiety provide self‑advocacy tools and also provides positive impacts on transition.  So we have collective experiences and host transition for middle school and presentations for the professionals.  And establish four transitional workshops every year.  
High school to college and elementary school to middle school, they develop educational services for that in different topics.  So for early intervention to preschool.  So we see a lot of colleges transitional information and we try to encourage more focus on early intervention in preschool and what that looks like to establish those types of workshops for family, for the schools to have knowledge about that.  So we'll turn it over to Charlotte.  
>> Charlotte:  So as Katie said, we've really built this transition team to help to support the children and the families, and of course these wonderful little kids are our reason for being.  
Early intervention to elementary preschool transition program was held in a town just outside of the city of Boston, so it was accessible by all of the major highways and was relatively close for even the families who live within the city limits.  We used an Audubon society facility.  They gave us the opportunity to be able to foster some language with the little ones.  We built the program staff as Katie mentioned to include all communication modalities.  We had one of our transition team audiologists who was really the organizers of the particulars of the event.  We had speech language pathologists from our staff, we had a speech language pathologist from early intervention, we included some preschool education staff folks parents, teacher of the deaf who had been a preschool teacher.  Within the state of Massachusetts we're fortunate to have four professionals who work for the state commission for the deaf and hard of hearing and their official title is a children's specialist.  Those of you who know the geography of Massachusetts, we're fairly large east to west.  Not as big as places like Texas and Montana, but for the entire state we have four individuals who fill that role and can really work with families all along the educational journey to help them understand the IEP process if they're having difficulty obtaining accommodations with their school, they will help to support the families with the challenges.  
So the day of the event we had a panel discussion with all of these individuals.  The parents were in one room.  We provided both CART and ASL.  In part for the families.  There were some adults who were in need of those services, but we also wanted to show the families who were perhaps not had the experience of working with CART or working with ASL interpreters what that looked like so that might be something they would consider down the line for their kids as their education develops.  As Katie mentioned, we're very fortunate to have a couple of philanthropic organizations who provide us with funds to host these programs.  So the families were invited at absolutely no charge.  We invited whoever within that family structure wanted to come.  It could be grandparents, it could be the nanny, it could be mom and dad, whom ever.  Certainly the children who are Deaf and hard of hearing came, their siblings came, anybody they wanted to bring to that event, we did hold it in the summer so that we could use the outside spaces and we didn't have to consider snow and things like that that we get in Boston.  We also took this as an opportunity to teach our audiology doctoral externs.  They were excused from clinic duties that day and they helped to provide along with one of the speech language pathology interns the children's activities.  
So what did we cover in the course of the information session with the parents?  We talked about when do you start planning for that transition from early intervention to preschool.  It doesn't start on August 15th with school starting on September 30th.  That it is related to the child's age when they're turning 3.  Who can ask for special ed services, why do you need it, how do you go about getting the evaluation, what are the steps involved.  When do the meetings occur.  How is an IEP different from an IFSP.  And then what happens at the team meeting.  Who will be there.  What are your rights.  
So, for instance, when we were talking about the difference between the IFSP and early intervention and the IEP in the school, well, they've come from this wonderful nurturing environment of early intervention that focuses on the family.  But when you move into the public school, it's all about the child and the education.  Early intervention is developmental goals.  Preschool is academic goals.  How often are they reviewed.  So we talked about some of those differences.  
We talked about the specifics of transitioning from early intervention to school, the age, why families need to seek evaluations even though these kids have probably had frequent evaluations.  
We talked about the team meeting.  What are the timelines for those meetings.  Who can come.  Yes, you can invite your neighbor to be your note taker at the IEP meeting.  We talked about how they need to create their own vision plan for their child, how eligibility for services is determined.  And again, we talked a little bit about some of the auditory challenges that come up in a different setting.  When they move into preschool we need to think about where the youngster is sitting in the room, in the grouping.  We need to think about classroom noise.  And what we need to do to address that.  Very often there's more than one teacher, so you've got multiple talkers, how are we going to handle that.  Preschools change activities very frequently.  So you may be having story time and then it goes to free play time and then it comes back to calendar time and then it goes back to we're going to do some coloring activities.  And now the kids are part of a group.  They may have been with a language‑based group in early intervention, but now all of their time is spent in a group.  They need to be able to not only hear the teacher, but all of their little peers who are answering the questions and saying that it's raining outside.  Social communication becomes huge and you've got little kids who don't understand that you need to face someone directly when you're talking, that you can't be running across the play yard trying to get them to join in whatever your game may be.  Again, a lot of the classroom activities change.  There's a lot of phonemic awareness.  The Sammy snake sound and putting letters together with sounds.  Many times therapy activities because the kids may be in that preschool setting for just two or three hours a day, rather than taking time out to walk down the hallway and then come back to the class and have speech therapy someplace else, it's done in the corner of the classroom, but then you've got all the other noise going on.  Again we were trying to point out to the families a number of the things that they need to be aware of that are different and a number of questions that they may need to raise with their school district.  
We also talked about hearing assistance technology.  FM systems.  Our general feeling is that because absolutely it's necessary.  Classrooms we all know are very, very noisy place.  But given the fact that you are frequently changing the activity, you may have a teacher who's never used that kind of technology before.  So he or she may forget to turn off the microphone when they're working with another child or the kids are involved in free play and some social communication, but yet she's talking to another adult in the room about their coffee break that's coming up.  Often the personal systems don't work quite as well at this level.  The other issue, of course, is that these kids aren't necessarily able to tell when a system is being used properly or when it is not functioning.  And even when they are, sometimes they're reluctant to say Mrs. Jones, it's not working.  
So that was kind of the meat of what we covered with the parents.  But while the parents were engaged in all of this learning and discussion, this Audubon facility has a small, I guess you could call it a zoo.  It's basically rescued animals who have been treated and cannot be released back into their natural habitat.  So there's things like a deer.  I think there's a fox.  These little kids are actually out at the duck pond and you can put a quarter in the machine and get a handful of duck food and feed the ducks.  So our audiology externs along with the adults took the kids out and walked around the area with the animals and talked about the animals and had just a fun, language‑based activity.  There's also a small museum inside this building, so our externs were able to again talk to the kids about animals and what sounds do animals make and have some fun.  
So after the morning of the kids going outside and playing, and the parents gathering all of this great information and having a chance to network with each other, there was a break for lunch that we provided.  And then we had a facilitated language activity in the previous group for those of you who were here for that presentation talked about a shared language activity.  So what the kids did was to actually put together an experience notebook.  So we provided all of the materials.  There was a photo album, we collected a whole bunch of magazines they could cut out pictures, they could draw pictures, they could do whatever they wanted.  So it was an opportunity for the parents to sit with the kids and talk about the animals that they had seen and what their day had encompassed.  But then they were able to take the book home and they could share it with maybe dad who had to work that day or grandma who was coming over on the weekend to continue that language experience.  
And basically that's what we did.  Are there any questions?  
>> Yes, I have a question.  I did want to ask a question about what type of activities you have set up with the siblings of the children?  Do you have specific activities for them?  
>> That's a good question.  
Because in most families the siblings are fairly close in age to the child who is either Deaf or hard of hearing, the other siblings went along on the same visit to the duck pond and things like that.  So they were able to be included in that.  They didn't have any of their own separate activities.  
>> I was just wondering.  
[Away from microphone].
>> I can give you specific ones, but basically what a sound field system is is similar to what we're using here.  Just on a smaller scale.  So the teacher or the person speaking wears a microphone and his or her voice is transmitted to a small speaker that's placed strategically in the classroom.  So if all of the language‑based activities take place on the carpeted area in the corner of the room, the speaker may be positioned there.  And it just helps to amplify the teacher's voice above the background noise.  It also helps to have a second microphone that the children use and pass around so that when the teacher says oh, is it a sunny day or a rainy day and you get the little 3 1/2‑year‑old it's raining, hopefully the group can hear her voice a little bit better.  It just kind of helps with the classroom acoustics.  The other nice thing about the sound field system with the preschoolers is that the teacher can hear.  In other words I'm talking into the microphone and I can hear my voice is being amplified into the room.  If I move away, wait a minute.  The teacher can more audibly hear when it should be on and when it should be off.  
>> Audience:  I was wondering after you provide all this information and the parents are going through the actual transition piece, if they hit a roadblock with their particular school district are you there at that juncture to continue the support?  Because in our state the professionals are held at bay once the ID meeting happens and when they go from ID to eval to IEP there really isn't a lot of support for the family and what do you advise them to do if they run into those types of obstacles?  
>> Speaker:  Good question.  We are fortunate to have those children's specialist for the commission of the Deaf and hard of hearing.  So although they aren't specifically advocating for an individual child, they will help to review all of the reports, whether they're the school reports, outside independent evaluations, all of the audiological information and recommendations.  And they will go to the IEP meeting with the family.  Certainly as much as we can within the clinic, as questions arise, we help to support the families in how they can connect into information, maybe even find an independent advocate if the need arises, things like that.  But fortunately we very heavily rely on these four individuals who are specialists for the commission.  And they carry a fair amount of weight simply because it's a state agency.  It's one of those titles help.  
>> Audience:  How many family attend this?  
>> Speaker:  So I think at this particular event we had somewhere between 10 and 15.  About 15, 25 kids.  What we have done, as Katie mentioned, our middle school transition workshop is coming up next weekend.  So what we've been able to do through our hospital, electronic medical record is to identify children who have a diagnosis code of hearing loss with birth dates within a certain age range.  So although our transition workshops have typically had 15 to 20 families, the next one has doubled in size.  So we've got roughly 45 families and I think about 25 or 30 kids that are coming to that event.  
>> Audience:  So what age range do you do the plea school?  
>> Speaker:  The preschool to early intervention ‑‑ early intervention to preschool is really targeted on the families who have two‑year‑olds or kids that maybe just turned three and they're still in the process of working out services.  So we try to catch them just a little bit.  So the middle school transition is for kids a year or two before they're transitioning to middle school.  
>> Audience:  I'm just curious, do you require an RSVP for planning purposes?  Do you do that via phone calls, e‑mails, Google docs or how do you plan for how many parents will be there?  
>> Presenter:  Usually we do it just by e‑mail.  Either e‑mail or telephone, whatever is easiest for the family.  And that does, it just allows us to make sure we have enough materials and have ordered enough food for lunch and things like that. 
>> Audience:  And how do you get the word out about the event?  
>> Presenter:  So Katie through her outreach, her role as our outreach coordinator has an exhaustive list of families.  She also hosts a lot of social events for the families, apple picking in the fall, a cruise out to the Boston harbor islands in the summer.  She's developed quite a list of families.  So it goes out by an e‑mail blast.  We use our state newborn hearing screening website, they cross‑post it.  The state AG Bell association will typically cross‑post it.  So it gets posted in different ways to get the word out.  
>> Audience:  Is there any evaluation process for that or do those families that attended this event, do you get feedback from them as to how successful that was, how useful it was?  
>> Presenter:  We do.  We ask them to fill out an evaluation form at the end of the day that helps us in planning for the next event. 
>> Audience:  But how about long range.  At the end of the day it's a great event, but then they've gone into preschool.  Can they come back to you after that one year or something?  Do you do any kind of long‑range thing to see if that really was something that helped them along the way?  
>> Presenter:  We haven't, but it is absolutely something that we could do.  We kind of collect anecdotal information.  A lot of families will come back to clinic and say oh, I'm so glad I went, because.  But we haven't formally done any kind of follow‑up studies.  
All right.  And I think we're out of time.  But maybe one more question. 
>> Audience:  I'm wondering how much of this information is presented and covered through just the early intervention process of the transition process. 
>> Presenter:  Some of it is.  And I think in good part the early intervention programs do a very good job of helping to support the families.  And what we were hoping to do is to just give more specific information about the needs of the deaf or hard of hearing child as they make that move.  Because of course certainly some of the general early intervention folks are dealing with kids with a variety of issues.  So we wanted to just focus on our deaf and hard of hearing kids.  
Great.  Well, thank you very much for coming.  
[ Applause ] 
[Session concluded] 
 

