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A little About Us…





• Participants will be able to identify three ways in which 
Bilingual Bimodal early childhood programs support 
social emotional growth

• Participants will be able to identify three ways parents 
can enhance their child's social emotional development. 

• Participants will be able to identify three ways teachers 
can support a child's social emotional development in a 
bilingual bimodal early childhood classroom. 

Learning Outcomes



• Social Emotional Development - Social-emotional development 
includes the child’s experience, expression, and management of 
emotions and the ability to establish positive and rewarding 
relationships with others (Cohen and others 2005)

• Bilingual Bimodal – Development and use of both American 
Sign Language and English (written and/or spoken where 
appropriate )

• Builds upon strength in one language while addressing 
the development and use of a second language 

Definitions:



Social Emotional Development 
Includes:

• effective and positive communication

• building social networks

• independent and evaluative thinking

• emotional and motivational understanding of self and others

• self-control and self-direction

• tolerance and flexibility to accommodate change and diversity

• empathy

• friendship skills which that promote positive growth in others and self 

• ability to cope with stereotyping and stigma.

(Calderon and Greenberg , 2011)



Challenges specific to Deaf children

 Deaf children are often delayed in language development

 Tend to show greater impulsivity and poor 
self-regulation

 Impoverished vocabulary of emotion language

 Incidental Learning

 Identity – minorities in their own family

 Parenting Styles (low expectations – not enough language)
 Little opportunities to learn consequences 

 Linguistic Overprotection “talk down “ or “reduce complexity”
 Limits children’s opportunity to learn about social and 

emotional states and characteristics

(Calderon, Greenberg 2011)



Sharing some research….

 The existing studies suggest that dual language learners look as 
good as or better than monolingual children in social 
functioning in the early years of life. Thus, there appear to be 
advantages to dual language learning beyond more flexible 
mental ability; there may be benefits to social-emotional 
wellbeing, too.” (Halle, T., Zepeda, M., Whittaker) 

 There is strong evidence for the advanced  performance of 
bilingual children and theory of mind; higher compared to the 
performance of monolingual peers.  (Farhardian, Mansor) 

 The auditory cortex, once thought to be responsible for processing only 
sound and speech, processes BOTH signed and spoken languages. (Polk, 
Allison) 



• Early access to a visual language has linguistic advantages 
for all deaf and hard of hearing children, even those with 
cochlear implants

• For children who use CIs, the use of a visual language and 
interacting with native signers has social emotional 
advantages as well

• Learning language through the visual system while 
stimulating spoken language allows us to ‘safeguard’ 
language acquisition. There is no delay during the critical 
language period

Visual Language and Visual Learning Sciences of Learning 
Center. (2012), June). The Implications of Bimodal Bilingual 
Approaches for Children with Cochlear Implants (Research 
Brief No. 6). Washington, DC: Julie Mitchiner, Debra Berlin 
Nussboum, and Suzanne Scott.

More research ….....



Quotes from researchers: Bilingual – Bimodal 

 “It just makes sense: around the world, children grow 
up bilingual and trilingual, and have no cognitive 
issues, so why should sign language and spoken 
language be different?” Diane Lillo-Martin

 “Access to two languages is just better than access to 
one, I am all for something that increases kid’s 
capacities, as long as they get language early. Getting 
language early is the most important thing.”   C 
Buckley (2016)

 “Brain imaging suggests that the brain can readily 
handle dual language development.” (Petitto, 
Katerelos, Levy, Gauna. 2001)



Maine’s process of supporting social emotional growth

New Early Intervention Process in Maine

 Focuses on attachment

 Connections 
 Other families
 Deaf and Hard of Hearing Adults
 Specialists

 Collaboration

 Assessments

 Monitoring

 Exploration of communication opportunities 

 Seeing more families choose bilingual bimodal communication 

Recognition of the family journey



Maine’s Bilingual-Bimodal Early Childhood 
Program Focusing on Social Emotional 

Development



Two classrooms…one group of learners

 Deaf/Hearing Team

 Respect for both cultures

 Two distinct languages –
separation of languages

 Language planning

• Identity

• Child Choice

• Inclusive Classrooms



Unique Program Features

 Role Models/Native Language Models

 Specialists in each modality 
 Training and Support from extended 

team

 Team Teaching

 Respect for both cultures and both 
modalities

 Identity

 Clarity of Language

 Planning Time





Choice Process…

 Communication Survey

 Family Choice 
 Morning arrival
 Instructional time

 Child Choice
 Center Time

 Team Observations
 Observations 
 Data collection to share with IEP team and family
 Change...sometimes the information learned will 
change the family’s choice for their child.

Family Discussions – Communication at home



Developmentally Appropriate Center Based Learning

 Learning Centers in two languages
 promote independence 
 foster decision making
 encourage involvement

 Readiness through Play – centers aligned:
 Maine Early Learning Results 
 Able to track academic language vs social language growth

 Balance
 teacher instruction 
 child exploration

Exploration…..Observation…..Focus.....



"As the child grows into a toddler and preschooler, the ability to 
interact successfully with his environment promotes a healthy self-
concept.”

 A child will continue to develop a healthy self-concept when he is given 
the opportunity to explore his environment, to ask questions without 
feeling he is a nuisance, and to engage in make-believe play activities.

 During this time of exploration, the responsiveness and support of 
teachers will enhance his self-concept. The child’s own responsiveness 
will also enhance his self-concept. Through his interactions with others he 
begins to think of himself as being a good person, a valuable part of a 
group.

 http://successforkidswithhearingloss.com/self-concept-infants-to-preschoolers/



 Co-enrollment environments support the Deaf and hearing child’s 
positive development of social acceptance toward each other.

 Being able to access languages bi-modally and be centrally 
involved in classroom activities that require constant interaction 
and negotiation via two languages offers the deaf children and 
hearing children plenty of opportunities for learning and 
appreciating each others’ group characteristics.(Kun-Man, Tang 
2014)

 Raised Expectations

Benefits to Co-enrollment



Kindergarten readiness

Each child’s path to becoming kindergarten ready is 
unique, therefore, systematic individualized planning and 
monitoring of the development and use of each language 
is central to implementing a bimodal bilingual approach 
(Nussbaum, Scott & Simms, 2012).

MECDHH Preschool graduates 
2016:  90% passed K screening



Social Emotional Development 
Includes:

• effective and positive communication

• building social networks

• independent and evaluative thinking

• emotional and motivational understanding of self and others

• self-control and self-direction

• tolerance and flexibility to accommodate change and diversity

• empathy

• friendship skills which that promote positive growth in others and self 

• ability to cope with stereotyping and stigma.



A developmental perspective for attaining social emotional skills 
takes into consideration the differential development for deaf 
children

 All children are different 
so are their needs and the way
they communicate. 

 We must follow their lead

and differientiate.

“A carefully implementated differentiated

language policy will better meet the

current wishes, strengths,

and needs of deaf children and their 

Parents.”

(Knoors, , Marschark, 2012)



In Deaf and hard of hearing children, language and 
communication skills are the building blocks for social-

emotional functioning



What promotes better language development ?

 Routines & rituals (Spagnola
& Fiese, 2007)

Builds a sense of trust & 
understanding

Helps language to 
become known and predictable

 Incidental learning –ACCESS

 Opportunities – in both 
languages to explore

 Observations

 Role Models

 Specialized learning



What promotes better language development:  lots of 
language…varied vocabulary



Tone
Bilingual-Bimodal kids have it!

“It’s not what you say its how you say it”

Receptive Skills

Recognize:

Affect

Inflection of others

Incidental observations

“38% of our communication  is based on tone, inflection and speed of our voices” 

Tonya Reiman 

Bilingual Bimodal:  we see kids pick up tone in their preferred language first

Expressive Skills

Funny, Sarcastic, Serious

Good communicator of 
emotion and mood

Inflection
 ASL
 Spoken Language



Too often, Deaf and Hard of Hearing Children’s 
Exposure to Feelings is Limited

27



Communicate Feelings and Emotions

 Empower children to experience a wide 
range of emotions

 Communication around feelings

 Modeling your own

 Play with feelings

28



Empathy

• Address each child’s 
individual needs

• Secure attachment –
more likely to help 
others

• Treat children as 
individuals  - acknowledge 
emotions

• Teach kids to notice 
what they have in 
common with others 

All these happen in our bilingual bimodal classroom 



The Importance of Peers….Friends....
• Must be intentional
• Support the development of social 

networks
• Ensure kids have varied opportunities 

for friendships



Building confidence with friends






Include siblings in supporting language growth in both 
languages



Focus on Identity

Becoming bilingual supports children 
to maintain strong ties 
with culture and community – all of 
these are key parts of children 
developing identity. (Zelasko, 
Antunez. ,2000)



For bilingual bimodal children…..

Depending on the deaf child, the two languages will play 
different roles:

• Some will be dominant in sign language
• Some will be dominant in spoken language
• Some will be balanced in their  two languages

Just like other bilingual children:

• They will use their languages in their everyday lives 
and they will belong, to varying degrees to two worlds, 
in this case, the hearing world and the Deaf world. 

(Grosjean, 2011)



“its ok to fall”

Continual navigation leads to:

• mistake-making

• growth of language

• social emotional 
development



Real life



The role of family influences in promoting healthy 
social and emotional development 

• Supporting families in supporting their child
• ASL Parent Training
• Parents involved in therapy sessions

• Keeping families involved over time
• Family support  after early intervention
• Extended family

• Engaging families in the broader community

(Hearing and Deaf community) 

Deaf/Hard of Hearing role models 

Family events at school
• Support for including children



Responsive Parenting and Teaching

• Which language are they communicating in when? 
• Expand on interactions in both languages

Responding to communication signals

• Which language calms your child?  
• Which language brings out the personality in your child?

Emotional-affective support

• Which language does your child seem to “focus” more with
• Do your child’s interests or friends change with language differences?

Attending to child’s “focus”

• Ensure you give your child language they can understand and have access to
• Turn-taking and modeling
• Access – incidental learning opportunities

Language input to support developmental needs



We are observing, evolving….and learning
 Early Intervention Process – exploratory journey of communication opportunities  

while focusing on attachment and bonding

 Bilingual Bimodal Language growth comes with time
 Code switching  - no evidence of confusion
 Communication preferences emerge with freedom
 Ability to communicate in both languages brings identity
 Peers are critical
 Time and exposure 

 Primary language development  
 Once one language emerges… if its going to happen…the other quickly follows.
 Confidence emerges

 Flexible learners

 Increased humor!

 Larger peer group

 Literacy growth – differentiated learning works

 Confidence in identity – ability to function in diverse linguistic environments 

 Kindergarten Readiness! 



Key Findings on Social-Emotional Development in Deaf 
Children

 Social emotional development promotes language skills, and 
language skills in turn support social-emotional development

 Direct communication with numerous adults and peers is 
important to learning and social-emotional development

 Deaf and hard of hearing children show gains in self-esteem and 
self confidence when they have friends who are also deaf or hard 
of hearing

 Deaf and hard of hearing children are empowered when they are 
considered part of the overall diversity among students in a 
school.

(Risser-Lytle, Oliva 2016)



Need for more research

 The research base is scant on studies of dual language learners 
development in the social-emotional domain during infancy and 
toddlerhood

 Few studies track dual language learners social-emotional 
development over time, from early childhood into the early school 
years

 Limited research on deaf/hard of hearing dual language learners 

 Existing research is complicated 
 Unclear definition of dual-language learners
 Limited representation

“Despite these limitations – studies suggest “dual language 
learners look as good or better than monolingual children in social 
functioning in the early years of life.” 
(Hall, Zepdea, Whittaker”
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Thank You!

Karen Hopkins
Director of  Early Childhood and 
Family Services
Maine Educational Center for the 
Deaf and hard of Hearing
Karen.hopkins@mecdhh.org

Parents
Darleen Hutchins 
darleezhutchins@gmail.com

Tracy Henderson
tracyfhenderson@hotmail.com

Amber Woodcock
amberwoodcock85@gmail.com
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